F.D 172 023 ' 

IMSIITtJ-rtoK 

BURSAU NO 
?U3 D.ATE . 
• G.^ANT 
NOTE 

ciDI^S PRICE 

de3c:^j:ptoh3 



DOCOBBNT |ES0flJ3 



CE 022 016 



J" . 



Comp'rtency-Based Adult /ocatlonal Education Project, 
Fiaal Reporr* . * ^ $ 

^ubucn Univ., A'A^* .Dsept.' of Vocational and Adult ' 
Eaucation. - ^ " « 

Office? of Education .(DHS W) , Washington, D. C, 
498,AH70^24 
A-Uq 7 a 

G00 77019U9 v ^ ^ y 

Ml p. 



MF0 1/PCi[>'6 Plus Postage.. ^ 
*Adul'?c Vocational - Education ; *.Models ; 
Based Edutat ion^ * Pro gram Evaluation ; 



♦Performance 
'♦Tasts 




ABSTRACT . . - , 

' 'This applied pro ject "recognized 'th^ priority to ^ - 
;id9ntify, describe,, and evaluate existing ^vocational ' ed'Xid'aticn 
programs that ar e vcoordinated wi>h the^'' ad ul-*fc^ performance lev9l *(APL) 
competency based approach* Further jnor e, the project suppoPied the 
value of deve^lopinq ai'nd testinc^ on^^ or more models for APL')'vocation al 
Education interface. In order to satisfy r he objectives of the 
project, two oonographs wer^ prepared and an APL Curriculum, Miaterials 
Catalog was compiled which used -'three criteria for ma terials included 
in the cataloq. In field testing the project's competency- based Adult 
VocatijDnal Model, pre- and post,- testing of the adult learners, usingx' 
the Adult APL -Survey, .»as performed. Whep the results of the pre- and 
post-resut scores, ,using the t-test of correlated means, were 

alyzed/ a difference at the ,05 level of s^i^gni f icance was revealed, 

tested the model expressed an overall" # 
infusion of APL material into their 
result of their support, recommendations 
be replicated using a wider representation 
of vocational areas. Findings of ' the study included the ' V . 
racommendations that the St ate-of-t he- Art and the APL CurriQui\iiB 
Catalo.q be updated yearly because of the continuing development of 
AP^, programs and materials. (Author/CT) 
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Abstract 

Adult and postsecondary vocational education programs have been 
increasing in size and scope* This applied project recognized the priority 
to identify, describe, and evaluate existing votcational education programs 
that are coordinated with the adult performance. level (APL) competency 
based approach. Furthermore, the project supported the value of develop ingi 
and testing one or more models for APL/vocationar education interface/ In 
general terms, the project was intended: . ' 

(1) to ascertain existing infusion or recent attempts to infuse the 
' APL objectives into the existl^ig vocational programs for adults. 

(2) to develop an APL Curriculum Catalog which cescribes APL materials 
thar^re available and currently in use in Vocational- programs. 

(3) to develop* one or more models that can be ut:_lized to 'guide 
the infusion of APL into adult and postseconcary vocational 
education programs* 

(4) to field test project research findings (especially modcX(s)) 

exemplary programs ^d use appropriate assessments to determine 
jj^i^ the competency imprbvement in functional competencies identi- 

: I/, fled by national APL'studies* 

'In order to satisfy the objectives of the project, two monographs 
have been prepared:. Adult Performance Level Instruction in Vocational 
Education Programs for Adults ; A S|:ate-of-the-Art and A Model for t he 

" ■ 5 . r ■ 

C ' ■ . o * 

Infusion of Adult Performance Level Instruction With Adult and Post- 
Secondary Vocational Education* * ^ 
An APL Curriculum Materials Cara3:og was compiled which used three 

criteria for materials included in the catalog. The criteria for APL 
materials included wereV (1) effectiveness and thoroughness in presentation 



of curriculum and techniques of implementation and 

education classes and (3)" availability. 

In field testing cue project's competency-:: .ased Adi. • 

Model, pre and post-t-sting of the adult learner.:, usin 

Survey, was performed. When the resu^jis of the re ana oo 

using the t-t^^of ccrrelated. means, were ari^lvr-d, _ g. 

-05 level "Sf^ignificance, was rei/ealfcd. The inH-ructcxs $ 
. ■ \ \ • - . •, p 

tae model expressed an overall' favoraBlel attitude toward - 

material in[to their vocational subjects. Several ins-r; ,tc 
making plans to incorporat's many APL objectjives as parr 
instructional, objectives. As a resist of their sup|fc— yr. 
werejj^e that this study be repli'ca^^d using a ^icier - r-r, 
vocational areas. 

Findings of the study included the recommend^ioTis 
the-Art and the IPL Curriculum Catalog; be updated year, 
continuing development of APL programs and materials. 
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WKi..'- cheAPL studies. :...-:e -the V-TECS projt -.ave udenrifi . j 

appropri^-: bjectives and las-'s to guide iastrruc: for fun^tionc.- 
competenc-i: further effort^- are. needed to utilize concepts ±-zd a ' 

part of z^i ioaai program- :or adults. To have -r- effective in. -men- 

tation or zhi approach, Sw-cessful experienced-b. --l models need be 

developec anc ^^seminated co postsecondary anc ^c^^ vocational z^.iitutio 



Definitions of Terms 

' n 

1. ACTIVIT.. _i - in this case^ rhe method, means or manner of orocEz^rure - 

for accomplisning the statfed objective 

2. ADULT ? RMANCE LE\^L/(APL) PROJECT - a ^ese^~z- process tha- 

'identified competencies^ which, are unporrant to su :cess 
as adults . / 

3. • ADULT .rOKMANCE, LEVEL CAPL) SURVEY OF THfe .AMERICAN. COLLEGE TESTING 

(ACT) PROGRAM - the Adult APL Survey is ah instrument 
, from the American College Testing ^r6gram designer for 
diagnosis and evaluation of 'those competencies ^tiec:sssary 
for adult living. The Adult APL Survey is based :n 
research 'conducted by the Uniy^rsiiy^.of Texas at r isliin 
Adult Performapce Level Studies. 

'4. DESIGNATOR - objectives related directly to an area tDf knowledge and 
I V followed by a number. The tasks follow the objectives 

^ ' > ^th the lerter ^'T" used as the task Ndesignator, then ' 

* : followed "by the number for that specific objectrivel 

Thus, the designator code "hr-1, T-1*' means Health Objective 
One, Task One. * 

5. EVALUATION - examine and judge; appraise:- to' ascejjtain or fix the^ 

value or wdrth of ' / / , " • 

6. GOAL STATEMENT - a broad description of the capability which the 

functionally competent adult should possess for that 
particular general knowledge area 

7. KNOWLEDGE AREAS - the APL Study includes the five knowledge areas of 

Health, Consumer^ Economics , Community Resources, Cccupa- 
'/ tional Knowledge, anci Govemiperlt and Law 

8. OBJECTITfflS - the objective is the fundamental building block of the 

w APL description of competency. Each goal statement 

is defined by a series of intermediare-level requirements 
called objectives. ^ 



something taat be turned for support or help 

specif icN^rua: ion which reflects a "requirement of the 
objective. .sf:s are somtetinies referre'd to as "enabling 
objectiTres*'. 

an acromym f~ Vc national Tecr:r .:.al Education Consortium. 
For irifcnaar — on V-TECS , xcri, f 

V-TECS ' . ' I . 

c/o Southe— As:scciation oi Co^iege^ an'd Schools 

""95 Peachl^ e Srreet.^NE 

A-tlanta, G.- 3C JG8 





I. INTRODUCTION 
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^ult and posC«-secondary vocational education programs have been 
-ncraasing in. size and scope. This applied project recognized t^'e 
priority to identify, describe; ^nd evaluate existing vocational educa- 
tion programs that are coordinated with the adult perfoi^aance level (APL) 
coi%)etency based^ approach, Furtiiennore, the project supported the value 
of developing and testing one or more models for APL/vocational education 
interface. In general terms, the project was intended: 

(1) to ascertain exi^€ing infusion or recent attempts to infus^ 

— r , ■ ii 

the APL objectives into the existing vocational programs for' 
•^adults.' ' . ^ 

to develop an APL Curriculum Catalog which describes APL materials 
ythat are available and currently in. use in vocational programs, 
X3) tV develop one or more models that can be utilized to'^ attempt 

■ / • - ■ ' 

'into adult and post-secondary vocational 
e^uc^tion programs, ^ . 

f 




4 - \ . ^ 

(4) to field test project research findings (especially mo 



kl(s)) 



in exemplary programs and ufl« appropriate assessments to 
determine the competency 4^rovement in functional competenc^^ps^ 
identified by national APL studies." • ' 

Negd and Problem - 

• ■ 

Vocational educat±<SiEL has been primarily conJe^ed with producing 
technically competent job applicants. . Therefotj^, vocational , educators * 
have been at the forefront in ^establishing competency based approaches 
to instruction in the 'past . several years. For example, several states 




A 



■ . ^ ^ ^ . / 

in association with the U.S. Air Force and the Navy have fonned the 

Vocational-Technical, Education Consortium of States (V-TECS)"^ create 

catalogs of .performance objectives and criterion-reference objectives 

for several specific occupatiotial areas. 

•Such competency-base^ approaches to' vocational education is provi-ng' ^ 

fruitful. However, competencies have tended to be viewed too narrowly, 

"ignoring the need for vocational education to provide its students with * 

total functional competence. There can be no separatioji 'of^ technical and 

functional .ll-:^a^skills* The person who suffers financial collapse because 

■ ■ ■ • \ . . ' » \ , ^ 

of poor ponsumer practices or the person who ruins his health or runs • 

afoul the law because of ignorance 'is a'pt to become a vocational failure 

despite his technical competence. Rese^arch and experience supports: the 
# . ...... ^' \^ . ' - - 

belief that many vocational failures occur because of inabilities not 

jrelated to technical incompetence. FailurfeTs oftisn occur because of 

^ - ? , ^ , . ■ 

inadequate general life skills which supplement one's vocatiinal skills. ' ' 

• • . ^ " ^ ' - . U 

Whether for job entry, re-entty, advancement or mid-career change, pe.rsons 

need both vocational and general life-skill competencies. 

The Adult Performance Level study^ conducted by the iJniversity of Texas' 

-has disclosed several perf onjiance-based objectives and^J:-asks essential 

a funcDjLonal adult life fn the area^s of occupational knowledge, community 

resources, heai^, government and lay, apd qonsumer econopics. These 

competencies^ are attained through the application of communications. 



^computation, interpersonal relations and problem solving skills. This 
relationship can ^ be illustra on the following grid: 

4 .-^ t • ' 



■ ■ ■ <, 
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^ The major contribution of the study has been to give guidance In the " 
development of a competency-based approach to developing a curriculum 
which would essentially produce a functionally competent adult. 

AsJ^-TECS guides helped delineate criterion objectives for vocational 
educators ^n specific occupational areas/ adult coiyprffcency guides developed 
from t;he APL studies helped; define performance based objectives for VQca-*' 
tional educators in essential knowledge arfeas of life to support the V-TECS. 
^competencies V-TECS guides were created, to help direct vocational education 
curriculum efforts to assure that voc^onal pla^grams developed competencies 
essential for functioning iti^apecific job areas. Further, adult competency 
guides were designed to help assure adult leameip minimal competencies 
essential to coping with th§ requirements of functional ittkdt livingi^^ A 
V . Because research based efforts have yielded measurable objectives V 



in' the related^areas of technical competence and adult functional *competen^, 
and because curriculum guides have^'teen developed and disseminated 
natio^al'ly, baged on these Measurable objectives in each of these areas, of 
technical and.^funt tional competency, it is now feasible to detenaine and ^ 
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\ td measure the degree to which vocational program^ utilize an 'adult perform- 
ance level- appi^'ach, .Furthermbre, an evaluation of this^ approach on a 

. . •; ■ 4 . - . 

national scale can tH^n provide data essential' to identifying tHe degree 
rt"-" * ' ' .' ■ ' ^ ' ■ • * . , ^ ' ■ ■ ■ 

to which APL objectives are lacking in vocational programs and b) determining 

how coinppnents of existing APL objectives -In vocational\^rograms are most 

effectively infus^ ,with te,chnically related objective's, • This project 

was designed to effectively meet both these needs. 

- Statement of the Problem 
'While postr-secondary and adult vocational education *have developed 
at varying 'degrees of emphasis, the major concern has been primarily the 
•occupational, oriented Ifnowledge and skills with bi^ttie . emphasis on 
, bdmplemefitary and supplementary competencies, » The, persons enrolled in; 
post-secondary and adult .vocational classes al.§d need the opportunity to 
^develop competencies that they ^eed for functioning effectively in today's/ 
society j(f they are truly to "be vocationally competent. 

^ ^ ^^^e Adult Performance -Level Studies and the subsequent Instructional 
Activities based upon the APL studies have' identified relevant curricula 
that can support and complement vocational instructional programs. The 
skills of communication, problem solving, computation, and interperscraal 
relatibns are needed for effective* coping in present day society. 

The needs for education, relating to the APL studies are cleap^when 
the results of the studies indicate that we have many functionally incompe- 
tent persons in the U.S. In fact, one out of five adults .lacks the skills 
and. knowledge needed to function effectively in society and another 1/3 
fJnction at a marginal competency level.' The implication of learning to ' 
. overcome . these incompetencies' presents a problem worthy of intensive 
efforts. 



Many adults are seeking^ social as well as econ^omic^^^ecurity^ One 
logical wSy for adults to obtain some competencies needed in coping with 
everyday 'problems is'through infusion of APL learning acti^ties into ^ 
the vocational curriculxim. . ' — ^ ' 

While competency both o^ and, off the job is needed by-persons in 
everyday fun^ctions, a major problem of vocational educators is the inclusion 
of learning ^to meet life jneeds. Two major 'problem areas related to adult 
vocatior\al education programs are apparent: , • 

(1) What have been successful approaches to infusion of the APL 
tasks into vocational programs for adults? 

(2) To what extent can APL tasks be successfully* infused into voca- 
tional programs for adults? , • 



\ 




» .* il. ^RELATED LITERATURE ' 

There exists one area of educational research* which may attract the 
. attention of^not only .t^e' professional critics but all adu^^s 'to the de- 
mand for a curriculum designed to equip learners with the functional 

V . • . ; . . ■ ■ . - ,• 

compejiencies necessary for success in our society. Th>\.Adult Performance - 

*■ . ■ " • f '.I- 

Level Study conducted by the University of Texas (Nbrtttcutt "and the APL 

, •• , ' ■ .' ^ ' • '~ ' " ' ' ■■ 

Ccn^ttee, 1973) helped define a system of adult needs that cs^n be demonstrated 

to be positively related to various measures of success in adult living, such 

as annual income, level of education, and .ocpupation^ V^atus. Thi^ 

body of research by implication has offered guidance for what should. be 

taught in adult vocational education prpgrams. The Adult Functional ' 

Competency Study (Northcutt and the APL Committee, 1973) attempted to 

answer the question, THow functionally competent are .U^S. adults'^"; 

Their research findings attested that overall, approximately one-^fifth of* 



-IJ.S. adults are "functionally incompetent" and appifo^cimately one-third of 
the a^OtS^unctioned IrLth difficulty", while nedtjiy -one-half demonstrated 
.that they were "proficiently Competent".. This estimate was based on a 
representative national* sample of adults performing on indicators which 
covered five general knowledge areas—occupational knowledge, consumer 
economics, government and law, community resources/ and health — and four 
skill areas — reading, problem^ solving, writing, arid computation. All 
A&L estimates of competency were based on broad sectors of human behavior 
.and their limitations must be kept in mind. But. for the first time 
there existed a body of research that'^attempted. to delineate what compe- 
tencies are directly related to American measures of success — levels of 
income, education, and occupational status. 



^ 0 
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The relevance of the APL competenciesT to adult and postsecondary 

vocational education was quite apparent. Former U.S. Commissioner 

of Educatipn, Terrell H. Bell, in looking at Vocational Education in the 

Future, ^1976 and Beyond , stated: 

Emphasis will be . on problem-solving skills as well as vocatior^^l 
cprajjetehcies. Vocational ^education will continue to be Respon- 
sible for increasing cogni^ve skills so that workers are able 
to . go. beyond entry level jobs. Emphasis will be placed, on' new 
curriculums and on such techniques as individualized learning. /, 
Today, however, 15-20 million American adulfcs lack the simple 
basic skills to sustain themselves and their families or to 
avail themselves of the opportunities and assistance their 
communities offer. We mustQ^rovide these basic skills along 
with those that a changing technology requires. 

s 

In addition to technological advances over the past decade, the demand 

■ > . 

^or educational accountability has stimulated a trend toward competency 
based education., Marland (1973) points out that the tax-paying population 
is no longer willing to trust blindly in education. Lessinger (1973) 
explains tije concept of accountability as a public policy containing three 
basi/ rights: 

. (1) ^, Every individual has a right 'to be taught what he needs to know 
to take a productive and rewarding part in society. 

(2) The taxpayer and his elected representatives have a right to 
know what educational results are produced by a given expenditure. 

(3) The schools have a right to draw on talent, expertise, and 
technology from all sections of. society. 

The interest in accountability and relevant curriculum content has 
extended into the 70 's and hais stimulated much effort and research into' 
innovative ways of vocational education. Perhaps one of the most note- 
worthy innovations has \feen that of applying the scientific method for 
developing relevant curricula based on task analyses of what people are 
actually doing on the job (V-TECS) and coping skills for life (^t) . ' 

ERIC 



One of the most valid uses of the APL study was to use the Jresearcr 



findings as a structure for a competency-baaed curriculum for aiult yoca^ 

tional education programs* » ' From 1973-1975,' experienced adult educators 

( 

-participated in Auburn University Adult Education Summet Institutes and 

Follow-Up Workshops to develop instructional ^modules base^ on tasks 

... . / . ^ ' 7. 

identified by -the APL study as necessary competencies for the average, adult 

to succeed in life. Instructional modules developed aild publisWd were * 

designed around five general knowledge areas: Occupational Knowledge, 

Consumer Economics, Health, Go vemntent and Law, and Community Resources. 

Each itistructioiial module Inctjrporates within its specific content 
area three compon^^nts: instructional goal, performance objectives, and 
performance tas^s. The first component of the instructional modules is 
the instructional goal, a broad (description of the capability which the 
functionally competent adult should. possess for that particular knowledge 
area« A second component of the instructional^modules is the .performance ^ 
objectives, which help to operationally define the instructional goal;- 
some degree of mastery of these objectives is required for true functional 
competency. The performance tasks are the third component of'^^he ins true- ' 
tional modules and are a series of situation-specific requirements necessary 
for s^tisfact^r}' performance accomplishment. 

Another structural dimension of each instructional module "is that the 
nucleus of each module (the content area of knowledge) places at the 
instructor's disposal an outline of instructor and learner activities and 
suggested resources needed to implement these activities. This structural 
format of each instructional module coincides directly with the current 
version of the APL description of competency' obj ectives (Northcutt and the 
A?L CommdLttee, 1975). ' ' 



In sumciiry, th^. Adult Performance Level concept may be a major educa- 
^1^^^^ ^or determining what competencies adults need to attain 
Tfor a succe^ful life. ' For vocational education, a new foundatiorl ;for 
performance .based learning can now b^^onstructed. Some ail^roaches to* . 
this foundation have already, begun, the mosC notable being' V-TECS. The 

' ' '■. ■ ' ' ' r ■* 

Adult Competency lugjructibnal Guides ^.s an effort to establish a xi^ 
aspect .of curricula fo^: educational programs, This( approach*? provides a 
blueprint for developing coiilpetencies in rieal life needs that may relate 
to vopational competencies in varying degrees,*- A consolidation of th^e 
and other efforts should prov,ide a sound basis for models that when field 
tested and revised could be exemplary projects that would'^guide future 
post-secondary and aduXt vocational programs. This effort would be expected 
to help vocational education mdet the mandate for completing the challenging 
task of furnishing a^ comprehensive competency-based curriculum f or voca- . 
tional education. . 
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III. RESEARCH METHODOLOGY 



Project Goal 

The goal of the prpposed project was to bring about further the 



<0k 



infusion of adult and post-secondary vocational education^ with eui adult 
performance level competency approach. More --specif icallry^^ the project 

, . N't 

proposed several goals : ' * . ^ 



1. The identification, descriptioji and evaluktipn of dife . 

present "$tate-of-the-art" in the nation. ^ > 

2* '•The development of an APL Curriculum Catalog which describes 
APL curriculum materials which are available and currently 
in use in vocational pi^rams. ' * 

3. ^The* formulation of a model (s) for infusing adult and post- 
. secondary vocational education with an APL competency approach. 

4.. The field testing of the model (s) within a minimum of 12 

sites, to demonstrate its effectiveness and transportabiljLty . 

Goal 1: State-of-the-Ar-t 

The initial, step of tjie project was the identif icatioA^of those 

■ • r ■ ■ • i, 

existing adult and post-secondary vocational programs throughout the naticfn 

. - , , > 

which use an APL competency approach.' To identify rel^evant programs, 

* ^^^^^ 

d literature ^I^Rch and an extensive effort to contact the adult and 
post-secondary education Institutions were pla/med. Frbm the search and 
referrals made from the field a master list of \ programs meeting the 
criteria was developed. Following is an outline 

1. Identified post-secondary vocational education programs within thjp 

s 

nation reported to be using an APL approach. 

r 

,1.1 Conducted a literature search including the various relevant 
clearinghouse holdings and dissertation abstracts. 



/.9 




1-2 Compiled a list of the vocational programs whichvhave purchased 

the Auburn lJniv&i;;sit^ produced APL (Curriculum Gui^ies. 
1.3 Contacted the 78 personis who h^ve participated in National APL 

: ? ,• ' ' " . ' ' - . 

Institutes at Auburn University fo^ a listing of voMtional 
.{programs utflizing the APL Vpgroach. ^ 
1*4 Contacted -the. post-second^€|y vocational offi^er^df each state 
'for a^ listing of relevant prdgrams. ' * 

1.5 Contacted the adult education program officer of each ^tate for 
- ^ a listing of relevant progr%ns. ^ 

1.6 Contacted the Federal and Regional vocational and acui\t educa- 
tion officers for a listing of relevant programs. ' ' 

1.7 Contacted the vocational education and adult edueati profess- 
.ional societies for a listing of relevant programs. 

1.8 Contacted university professors of vocational and adult educa- 
f * tion' for a listing of relevant programs. 

1.9 j(:ontacted the University of Texas APL Project for a listing of 

relevant programs. - " 

,1.10 Compiled a^ master list of possible vocational programs reported 
^ ' to be using an, APL approach. 

With the completion of the master list (1.10) the project i a 

descriptive phase (2)* A questionnaire was developed and field ,i 
(see Appendix ^) . It was administered to the identified proerar l 
order to determine if and to what extent APL objectives were sc used 

in the program. To verify the results of the questionnaire, re 
were made to the following selected programs: (a) Adult Learr._: Center 
Abilene, Texas, (b) APL/VED Project, Memphis, Tennessee, (c) S._.e lepart-. 

* All numeral references in this section refer to Appendix A, 
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Eduction, Tallahassee, F*lorida. ' (d) Aault Learning Center, 
Tampa, Florida, , ^ * ' 

As the^data from t^e questionnaire gjtre - leived, they were analyzed 
and coVified. to det^jnalne^ the Progr^jip patterns 4pd generalizations 
which were described. Thj^s interpret^^ process was verified by a procedure 
in which different rev:j[ewers came to separate agreement concerning these 
pa««ims and generalizations. The descriptive phase of the proiect closed 
with .the preparation of a monograph describing the-"state-of-the-art'\ 

This monograph is included in Chapter 4, Resuits~and End Products • 

r ' " • 

Goair-2: .The Development of an Ai>L Curriculum Catalog Utilizing APL ^ 
Materials Which Are Available and Used in Vocationgj^ Programs 

Thejfe are currently several organizati^ns~^eveloping different kinds 

3f APL materials. ^ This project crew on these existing organizational 

materials rather than create more materials. This project collected. 

rrom around the nation API, materials which are presently available or 

being develc^ped. After completing this. process a catalog of APL materials 

useful for vocational education was' prepared. A copy of tnis catalog 

can be found in Chapter 4. - 

Goal 3; Formulation of a Model for Infusion Adult and Post-Secondary 
Vocational Education With -APL Objectives 

With the establishment of verified and reliable interpretative data 
based on existing programs,' building a model for infusing adult and post- 
secondary vocational education with- APL ^bjectiy^es began (3). The staff 
researchers :^rmulated a'' model which included procedures for administrative 
implementation, assessing learner competencies, identifying learner needs, 
recommending leamerj^tlvities, assessing learner achievement and for 
promoting continued leaniiQg ev^n after the course was completed. A 



description of the model is in Chaptet 4. The model developed by the staff 
.as refined by bringing together an advisory board of experienced vocational 
and adult educatpr^. the' advisory committee met six times during the 
course of the projeqt for^ inpuv. into the project. >ieinbers of the (committee 
were (a) Dr. ^Brent Hal verson. Assistant Professor of Adult and Co'mniuJ^^y^ 
'Education^, (b) ^r. Maynard 'iversop. Research and Development Coordinator, 
and (c) Dr. Rusk^l Wilson, Edit;pr of Adult Literacy and Basic Education . 

Goal 4: To field test the model in 12 sites in order to demonstrate its 
effectiveniBSs and transportability 

With :ne establishment of a model and the securing of APL materials 

relevant to vocational education, the model was piloted; in twelve Alabama 

vocational programs. The programs selected" for the pilot study had 

administrative support for the projec: and a procedure for assessing 

learner coinpetencies, i:^eeds, and progress. Those instructors who were ^ 

selected receive tinning and continued assistance from the staff during ' 

the pilot phase r the project. The instructors and their programs are:. 

AUTO BODY ) BUSINESS AND QF7IIE EDUCATIQl (CONTINUED) 

James E. laeeseboro ' Hulon Nunn 

Carver Stare Technical Trade School Wallace State Technical Community : College 
P.O. Box :75 j).0. Box 250 - 

Mobile, A^ 36607 Hanceville, AL 35 :77 

L. C. Rhone * CLOTHING CONSTRUCTION 

MacArthur State Technical College / 

P.O. Box 600 . ^ Frances LeSueur , \ 

Opp, AL 36467 ^ Randolnh-Roanoke Area Vocational CerrTer 

f P.O. Box 127 
BUSINESS AND OFFICE EDUCATION / Wedowee, AL 362^8 

Cathy Clement ' CARPENTRY 

Muscle. Shoals Area Vocational Ctr. ♦ * 

P.O. Bex 2186 ' ' Charles Thigpen 

Iftiscle Shoals, AL 35660 Muscle Shoals Area Vocational .Center 



P.O. Box 2186 
Muscle Shoals, AL 35660 
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HORTICUL 




David Gloi 

Muscle Skoals Area Vocational Gtr 
P.O. BfirX 2T86 . ^ 

Muscle Slifalss AL 3566Q 



^oy D; Newton , 
Huntsville Area Vocational jCtr, 
2800 Drake Avenue, SW 
Huntsviire, AL 35805 



RADIO-TV REPAIR 



JoKnny H. ^p4ars 
Talijipcosa-Alexander City Area 

Trai-lng Center 
P.o'. B-:c 838 

Alexanasr City, AL 35010 



WELDING 

^ r < , 

Paul D. Valighn ^ 
Albert P.' Brewer High School "and 

Vocational School 
Route 2, Box 149 
SomeiJVille, AL 35^70^ 

*• . « 
Samuel Vinson ' " 

Huntsville 'Area Vocational^ Center' 
2800 Drake Avenue, SW 
Huntsville, .AL 35805 

Jimmy Ycung 

Randolph-Roanoke Area Vocational Ct 
P.O. Box 127 
Wedowee, AL 36278 



. As the model was implemented (5.4), all students were pre-tested'for 
purpos^e^of establishing a baseline on APL pompu :encies as well as 
providing d|:&gnost_c data on. each s udent's needs. The instructors were 
assisted Dy the project staff as needed. Upon completionvof .the course, 
a post test was used to ascertain learner ,p«rogress on APL competencies. 
The Adult APL Survey established oy rhe American College Testing Program 
utilizing the University of Texas Ac.:lt Performance Level Studies was 
used for oth th:. ore and post t£st:: ..g. This Survey measures the compel' 
tencies the four basic skills: communication*, computation, inter- 
personal relations, problem solving, and in the five knowledge areas: 
community resources, consumer economics, gOTemment and law, health and 
occupational knowledge. 

The total project received continual feedback from participants, 
Alabama State Department of Education personnel, and others related to 
the project. This evaluative information was used to constantly guide 
the decision making. Evaluative checks, >on data collection and interpre- 
tation, were built itito the plan (2. 1 , 2; 4 , 3.7, and 5*.4.3),. H 
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sMr. William Clayton, ^Assistant Director of Adult Education fotK Pensacola 
Junior College,^ the third^arty evaluator, assessed the project's compliance 
» with objectives and plans, A summ^ive evaluaftion report was 'proyided by - 
t^e evalyatqr ^nd is included in Appendix, c!: 



J 
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IV. RESULTS -AND END PRODUCTS 
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The experience and Results deri^^d .from this project >?and' the 'end S*^ 
products producecj can serve as a iouiidatiori^ for further development^of 
Alabama's adult post-secondary vocational education progt^m. The^nd 
products were designed to facilitate transportability of the results of 
this project to other state and national programs. Several results and 
end products were accomplished: 

' 1. The identification and description o^ those adult po^t-secondar^r 
p programs within the nation which were using an APL competency 

approach.. An evaluative description of these programs or the 
"state-of-the-art" entitled: Adult Performance Level instruction 
in Vocational Education Programs for Adults: A Survey ; is ; ; 
included in this report which was disseminated to USOE, each 
.state department of vocational education and through the various 
microfilm clearinghouses. 
2. An instructional model entitled: A Model for the Infusion of 

Adult Performance Level Instruction With Adult and Post-Secondary 
Vocational Education for infusing adult post-secondary. vocag:lonal 
education with APL competency concepts.' The model which is 
included in the final report was: 

a. shaped and refined b^i^^experi-enced vocatii^nal and'APL educators. 

b. field-tested and evaluated in 12 Alabama program^ for validity 
arid transportability. { 

' c- disieminated through the proper vocational and a<Jult education 
microfilm clearinghouse and to ^all state depar;tments of 
vocational edut^ation and to U.S.O.e; (see plan item 5.5). [) . 



.Tine identification, descriptionv and evaluation of currently 
pr.Qxfuced API,, curricular materials in the nation. Those evaju^ted 
as iyaluable to adult vpost-^^secondary. vocational' education^^were 
.cataloged^ (see 'plan -Item 4..6).. » The .end reiuit the ^AJ^ Curriculum 
Catalog ', is included in this report which was 'disseminated t6 
U«S«0«E«^ \td each state department of vocational education, , 
an<l through .-the proper ^vocational and adult education microfilm 
'Clearihghoirses. ' ' ' \. 
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1 . S TAIE-OF-THE-ART 



Adult Performance Level Instruction 
In Vocational Education Programs 
For Adults; ■ A Survey 
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. ' ADULT PERPORMANCE LEVEL INSTRUCTION IN 

/ ' , VOCATIONAL EDUCATION PROGRAM? FOR ADULTS: A SURVEY 
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The purt>pse of this pport is to share information about the extent 
to which vocational education programs' for adults are ^ncluding an adult 
perfonnaace level (APL) component as an integral part of the prq gram. 
An attempt will also be made to describ^^^^mKevaluate these programs. . 

The format of the report follows: 

'l. A Jbrief look ^t the concept of APL 

2. Some implications of APL for Vocational Education 

3. flow the survey was conducted 

. Summary of the findings . , 

5. Description of APL/VE programs. 

. ' 6, Evaluation of APL/VE programs 

' •• - 

The Adult Performance Level Studies; A Brief Description 

In today's world, "life-long learning" is necessary, and edu«at:^onal 
skills necessary for achievement of competency in coping with life skills ' 
must be developed to an acceptable degree through the public school system 
either irl the regular elementary, secondary and post-secondary schools 
or through adiilt credit, non-credit, or general educational development 
programs. It was only a short time ago that headlines across the United 
States were informing us that "one out of five adults lacks th!e skills 
and knowledge needed to function effectively in our society." Al^ugh 
persons with more formal education were more competent than 'those with 
less education, legislative leaders, college professors an4« persons with 
a great deal of formal and informal education have some educational needs. 
These ^e major findings of the Adult Performance Level (APL) Project 
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conducted at the Universit^jr of Texas at Ausitin. A central objective of 
the APL project has been to specify competencies which are functional to 
Sconotnic and educational success in today's society • It was discovered 
that adults have need to develop competen^^ies ^ tive "general knowledge 
areas." The areas arei ^ 

. 

1. Consumer -Economics 



* 2. Occupational Knowledge 

3i Comiminity Kea^|b:ces 
4. Health ^ 
5 .^/^ Government . ai^ Law 
In addition to the general knowledge areas, four primary skills, that 
seem to account for most adult competency requirements were identified. 
Xhese skills are: 

1- Communications skills (reading, writing, 
. ispeaking,- listening) 

2. "^ Computation skills 

3. Problem solving skills ^ ' ' 

4. Interpersonal relations skitl^ 
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Reading 



Writing 



Speaking, 
Listening 



Computation 



Consumer 
Economics 



Occupational 
Knowledge 



Health 



Community 
Resources 



Government 
and -Law 



Problem 
Solving^ 



Inter- 
personal 
Relations 
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Some Implications of API for Vocational Education 

The APL landings have had obvious implications for programs in adult 
basic education> and APL objectives have rapidly ^become an integral 
part of numerous adult basic education programs. Elementarjc and secondary 
educators have become conscious of the implications of the APL findings, 
and increasingly use APL objectives in their curricula. Some states have 
made a certain level of mastery of APL objecti^ves a requirement for high 
school graduation. 

. Vocational educators have also actively sought to include APL 

objectives in their curricula and programs. The assumption beliind this 
idea is that adult and .post-secondary vocational education programs should 

^include, opporti^ities for learners to develop total functional competence. 
The concern with producing technically . competent job applicants, though 

• fruitful, h&s been considered by. some to be inadequate. Research ^and 
expei^ience sUpport^^the idea that many vocational failures occur because 
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of inability not related to technical competence. Failures of ten ^cur 
; -fte^flli^V?^"^'^^^ supplement one's technical 

'^'^i: f^^^' who are in need of 

•' ';viwk?^4 This second assumption was 

incompetent adults 

N ''*: tehded^to^f^j^^^^^^ or had low level lobs. 

How The Survey Was Conducted 

^ In an effort to begin identifying adult vocational education programs 
using APL, the following steps were taken: 

S ■ • ' . - " ^ • ' 

^1. A literature search was conducted of the various relevant 
• / clearinghouse holdings and dissertation abstracts. 

2. A* list was compiled of the vocational programs which 
purchased the Auburn University APL Curriculum Guides . 

■,f • ^ . ■ " ^ ^ 



3. The |8:^ersons v^o participated in National APL institutes 
at ^bprn University were contacted for a risting of 
vocational programs utilizing the APL approach. 

4. The post -secondary vocational officer of each state was 
contacted for a/listing of relevant programs. 

5. The adult education program officer of each stat^ was 
contacted for a listing of relevant programs. 

6. The Federal and Regional vocational and adult education 
,off^;cers were contacted for a-listing of relevant programs. 

7. The^ vocational education and adult education profes'sipnal 
spt^iejfieS were contacted for a listing of relevant programs. 

8., University professors of vocational and adult education 

wer^ .contacted for a listing of relevant programs. - . 

9. T^e University of Texas APL Project was contacted for a 
li^tihg of relevant programs. 

Preliminary Questionnaire 

The above-mentioned contacts were requested to furnish us with names 
and addresse'a of individuals who were thought to have knowledge about, 
programs in^dlult vocational education that would include an APL component. 

result of the contacts a mailing list was composed of the individuals 
considered "pi?obably most aware" of such programs. A preliminary question- 
naire was sent to the ,4S0 persons on the mailing list. Ninety-four of 
these were returned and fifty-two were considered "positive" in the sense 

that examination of the response indicated that APL skills were being included 

■< ■ ' 

as part of the currictilipi In adult vocational education programs. y 

Final Qucstioxmalre 

In ^ effort to discover some specifics about tlife circumstances 
surrounding these "positive" programs a more detailed questionnaire was 
mailed to the fifty-two educators .involved. Twenty-three of these ve^e- 
returned, furnishing Information on the teacher. Institution,- setting. 



decision^ to use APL, ^reactions of personnel, assessments of need and 
achievements, content, and process. * . 

Program Settings ^ 

The teachers ranged from 4 to 35 ^ears teaching experience. Only 
3 did not hold teaching certificates. They represented a variety of 
institutions, community colleges having the highest representation, 
i.e. 8. Pp^ulation of the areas served ranged from 1,000 to 400,000. 
Nine respondents described their, arieas as rural or suburban. Two described 
their areas as inner city. 

Most respondents first heard of APL through their state 
departments of education.^ They reported that the decision to use APL 
was based on learners' needs and national findings that were recently 
published. The decision to use APL skills as content was primarily the 

^' > ■ ' . ' ■ ' V 

1. decision of the administrators. That local needs were tiken into consider- 
ation is impl'ied in the instructors' reactions Jto the administration's 
decision to use APL. The reactions" were stated as ; "favorable" in 11- of the 
23 cases "because the instructors recognized the need in the* learners . 
Only two Mspondents indicated that instructors were "unfavorable" in 
their i^esgplse to teaching APL. The reason for aju-^favorable response 
was "extra work." *^ 

Program Content 

Occupational Knowledge ^d Consxmier Economics were' taught slightly 
more ;of ten than the other knowle^dge areas of Community Resources, Govern- 
ment and Law, Health. The basic skill of Interpersonal Relations 
received very little emphasis, i.e., taught very few times. There was 



fairly even spread of emphasis over the other four basic skills of reading. 



wrJi^^pg, computation, and problem solving. 

^^^^ " 
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Program Arrangements 

Eleven respondents stated that APL skills were integrated or infused 

rather than taught at separate times. The intent of the questionnaire 

in this casB was to deterniine how frequently' APL content was integrated 

with the vocational content. Some confusion resulted because most 

.vocational programs, included a separate ABE (or learning skills) component 

which had integrated APL content, "^lus, APL was integrated, but not 

with vocational intent. r 

As a result of this search, it was established "that. APL skills were 

bein|^\^aught_ in ^ way or another to adult vocation^ students in comniunity 

colleges, technical schools, vocational centers, and correctional insti- 

» 

tutions in several states. 



\ 
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^ Summary of Findings 



^ ifThe responses to some of the questionnaire items are presented below. 
Not al\ respon4mts answered all the items on the questionnaire. (A 
composite of "responses is attached). " 



How jany years of teaching experience have you 
4 years - 2 



had? 



*-5 


years 




2 


years 




1 


^ 6 


years 




1 


7 


years 




1 


8 


years 




2 


9 


years 




2 


lo 


years 




2 


12 


years 




2 


14 


years 




1 


15 


years 




1 


18 


years 




2 


25 


years 




1 


27 

^ 35 


years 




1 


years 




1 



How many years of experience have you had teaching adult vocational education? 



1, year 




3 


2 years 




1 


3 jyears 




1 


4 ;*years 




.1 


5 years 




1 


7 years 




3 


8 years 




2 


9 yedrs 




1 


10 years 




1 


12 years 




1 


20 years 




1 



Do you presently hold a teaching certificate? 

■ . . ' ' ■ . . ^ 

yes -.15 ^ * 

your present position part-time or full-time? 

part-time - 4 
full-time - 15 • 



How long have you included APL skills as part of the curriculum? 



1 month - 1 
3 months - 3 
6 months - 1 

1 year -5 \ 
Ih years - 2 . 

2 years - 2 ' * 

3 years - 1 * ^ 

4 years - 2 
6 years - 1 ; 

12 years - 1 

What is your service area in Vocational Education? 

Adult Basic Edi^cation (ABE) - 6 
Business- and Office Education (BOE) - 3 
^ Home Economics - 2 

Agriculture - 1 
. " Traies and Industrial Education - 1 
Family and Child Development - 1 
% Adult Education - 1 . ' ^ 

In what type of institutioi^ are you working"? 

Community College - 8 

Technical School - 2 ' ' [ 

Area Vocational Center - 2 

Correctional' Institutjion - 2 ' ^ 

Other 

State Department of Education - 1 

Public School - 2 , r 

Adult Educaticfn Learning Center - 2' 
University - 1 • . 

Central Board of Education Office - I , 
/ ^ " . . " • ^- \ 

What is the population of the area served by your school (n^rest 1,0(J0) 



1,000 - 
3,000 - 
4,000 - 
5,000 - 
10,000 - 
27,000 - 
34,000 - 
47,000 - 
50,000 - 
65,000 - 



75,000 
80,000 
84,000 
^100,000 
200,000 
300,000 
310,000 
400,000 
600,000 



^6^ 



What is rhe setting of the area served by your school? 

rural - 9 '\j 
suburban - 4^ " 
urban - 7 
innter city - 2 

other - rural city, small city, all - 1 each 
Your first contact with the APL Studies was through: 



local school admlnis'trators - 

state department of education- 12 ' ^ , ^ 

workshop - 13 
national meetings - 3 

The decision to use APL skills as, content* in adult vocational class was 
primarily the decision of: 

' school or program administrators - 11 ' 
instructor -6 % 
other (State ABE) - 5 

The decision to use APL is primarily base'd on: 

learners' requests - 2 . ^ /X, 
learners' ne^ds - 12 

national findings recently published - 7 br- 
other - 4 (teacher-recognized deficiencies , etc.) 

If this decision was made by administrators, what were the instructors' 
responses? ^ /' / ' • • 

■ : " W • • . • • ^ • ' t ■.. . * *■ . 

'■■ ■ ' ■ ■ t ■■**.. < ■ ' ♦ • - '' - ' 

> , . ■ ■ J ■ . . • . ■ : ■ . .. ■ 

favorable - IL 

unfavorable - 1 . . 
■ ^ ■ f • ' 

If this decision was made by instructors,' what Vere the administrators' . 
responses? 

favorable - 7 ^ 

unfavorable - 0 - ' ^ • ' - ' 

In ca$es where APL related* learning may not have been readily accepted by 
learners, instructors, or administrators, what means were ^successfully used 
to gain eventual acceptance? 

materials 

unbelievers shown how present courses were ineffective 



In this class learners' needs and competencies are assessed or estimated by: 

-instructor-made tests - 10 
commercially produced tests - 9 ■ 
standardized tests - 9 

observation by instructor of learners' reaction to learning 

situations - 12 ^ ^ 

reports from eBQ)loyers of former learnet-s - 2 
reports from former learners - 4 
reports: from administratots - 3 

other - 2 (instructor and advisory eommittee; criteria-ref eren^d 
tests) 

Learners' achievements are assessed by: 

instructor-made tests - 13 . . • 
commercially produced tests provided with instructional 
materials - 10 

standardized tests - 8 V_ 
instructor observation and records of progress - 13 
other -r3 (studenft requests; criteria-referenced tests). 

What are some means that you use to promote a continuing interest in 
self -Improvement through further education by formal and idformal means 
(lifelong learning)? 

■ ' '" ■ 

C emphasis on community resources 

\ student orientation to campus j 
rap sessions / 
goal setting, career planning . » 

. 1^ prediit for. non-traditi-pnal and prior learning . ' 

' self-paced courses , ^, . . 

news media promotion' - . 

Below is a grid listing basic skills for each general knowledge area of 
the Adult Performance Level Stt^dies. Please circle A (always), S (sometimes), 
or N (never), based, on how much you include these skills in each area as 
objectives in your curriculum. • ^ ^ . 

P ' 

Community Resources - 

Reading r Always - 8 
Sometimes - 7 
Never - 0 

Writing - Always - 2 ^ ^ 

Sometimes - 10 
. Never -1 

Computation - Always - 2 
^Sometimes - 10 
Never - 1 



Community' Resources > continued ^ i 



Problem solving - Always ^ 4 . 

Sometimes - 8 

^ Never - 1 

Interpersonal relationships - Always 

Sometimes 



Never 



Occupational Knowledge 



Reading - Always - 8 ^ 
' Sometlmels - 7 ^ 

•^■^ ' ' Never / - 0 

Writing - Always - 4 

Sometimes - 9 - , - 

Never - 1 

Computation - Always " 4 
, Sometimes - 9 

Never - 0 - 

Problem solving - Always - 6 
Sometimes - 6 
Never - 1 

Interpersonal relationships - Always . 

c Sometimes 
• • - Never' 

Consumer Economics 

Reading - Always - 9 ■ 
Sometimes - 6 
Never - 0 

Writing - Always - 8 
Sometimes - 4 

Never - 2 ^ 

Computation - Always - 9 
Sometimes - 5 
* Never - 0 

Problem solving - Always - ^ 
Sometimes - 4 
Never - 1 



Interpersonal .relationships - Always 

Sometimes 
Never 
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Health 



Reading - Always - 7 

Sometimes - 7 ^ 
N^ver - 1 

Writing - Always - - 3 
Sometimes - 9 
Never - 1 



Comijrut^ibn - Always .- 2 
* Sometimes - 10 
Never - 1 



Problem solving - Always -'Si. 

Sometimes 9^ 
^ Never 7 2 

Interpersonal re^-ationships - Al\;^ays 

Sometimes 



N^i 



er 



w 

3 
8 
3 



Government arid Law 



lleading j? Always a - 6 
Sometimes - 9 
^ Neve^ - 0 

Writing - Always - 4 " 
* Sometimes -'9 
Never - 1 

Computation - Alwslys - 4 
Sometimes - 7 
Never" - 2 



p ]groblem solving - Always. - - 3 

Sometimes - 9 
Never - 1 



Interpersonal relationships - 



Always 

Sometimes 

Never 



2 

10 

2 



In using basic living ^skills in your curriculum, do you teach the^a at 
separate times' or do you integra^te them with the vocational skills? 

integrate - 11 . 
separate - 3 . . 
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•^ Description of APL/VE Programs ' 

The' next step was to establish Ww to Include APL objectives in an 
f J • . . . • ■ . 

already crowded Vocational Education. (VE) curriculum. 

Telephone and in-person interviews were conducted with individuals 
who were thought to be actively engaged in ptograms that contained an APL 
component. Some of these programs were still in the planning stage. The 
interviews revealed that APL skills were taught separately from the 
vocational skills. In most cases APL skills Were taught by those responsible 
for the academic related skills , -learning skills, or ABE, portion of the 
total program. A meaningful consensus of actual time allpcated for APL 
instruction w^s difficult to determine. In some cases APL concepts in one 
or more knowledge areas were taught just one period each we'ek throughout 
the vocational program, thus eepajating APL from bo^h^academic and vocational 
subject matter. In other cases the entire academic portion -of the program 
was "infused" or "integrated" with APL content. Another approach (t^ie 
University of Texas project), involved infusing APL skills with ABfi as^ a 
pre- ^ or post-vocational course. 

.Some sourtres "mentioned that the teachers of vocational subjects were 
encouraged to, reinforce APL skills in their technical skills classes when 
it seemed appropriate. 'Although thete were a few reports of the resistance 
of vocational teachers to reinforcing APL skills themselves, the resistance 
was reduced when teachers became aware of the value of APL skills to the 
learners. . 

The ntimber of cases (or projects) where APL skills were taught to 
adult vocational education students seems to be relatively small at the 
present time. Twenty- three were identified through our study. However,* 
enthusiasm is high and eight more locations reported haying plans for 



developing programs in the near future. At least two of these (Washingtc 
D.C. , and North Dal^ota) were in the later stages of planning, having 
already develop,ed material s,^ and were planning 'to launch programs in the 
fall of 1978. Each case or project included several sites so the number 
of adults receiving APL instruction through vocational programs was 
actually larger 5 than might appear at first glance. 

, , Evaluation of APL/VE Programs 

The overall objective implied in all the programsMs to raise the 
Adult Performance Level of people enrolled in adult vocational programs 
so that they will be able to fimction more competently in vocational and 
^other life joles. A test of the value of combining APL instruction with 
vocational instruction should answer severa^<uest±ons, for the most part 
centering around content and approach. 

Content . A major assumption is that vocational adult education 
programs should include APL concerns*, so that people will be successful 
on jobs for reasons other than just technical competence. How many people 
leave their jobs because they lack APL skills? Precisely what are the 
related APL competencies that learners lack? Do people; who maintain their 
-jobs possess these, skills? Are some APL skills more job-related than 
others? The' assumption that people who are x/ithout a technical skill 
also need APL skills should also- be r investigated. . 

Approach . The following three patterns ha.ve emerged in this survey: 

1. APL instruction isolated as a separate course (before, 
-during, or after the ^ program).* 

i ■ • ■ . 

2. APL infused with the established academic component. 
'3. APL infused with the vocational and technical content. 



These patterns should be compared on variables such as learner achieve 
ment of APL and technical content, learner attitude toward the learning 
-approach, -instructor attitude toward need, and effectiveness of programs. 



INSTRUCTIONAL MODEL 



A Model For The Infusion 
of Adult Performance^Level 
Instru'ction with Adult and 
Post-Secondary Vocational 
Education 
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C A MODEL FOR THE INFUSION OF 

ADULT PERFORMANCE LEVEL INSTRUCTION WITH 
ADULT AND POST-SECONDARY VOCATIONAL EDUCATION 

INTRODUCTION TO THE MODEL 

Vocational educators have been primarily concerned with producing 
technically competent individuals • Some vocational educators consider 
this an unnecessaril^^arrow view and assert that tKere can be no sepa- 
ration of technical and functional life skills^ Research supports the 
idea that many vocational failures occur because of incomp^etence that has 
nothing to do with technical skills • This instructional model is based 
on the assumption that persons need both technical and general life skill 
competencies* 

The Adult Performance Level Study conducted by the University of 
Texas has disclosed several performance-based objectives and tasks essential 
to a functional adult life in the areas of occupational knowledge, community 
resources, health, government and law, and consimier economics. These 
competencies, are attained through the application of communications, 
computation, interpersonal relations, and problem solving skills* The 
major contribution of the study has been to give guidance in the develop- 
irfent of a competency -based approach to developing a curriculum which would 
essentially produce a functionally competent adult. 

The following pages describe a ^^1 for instruction developed at 
Auburn University. This model could be described as a pattern for developing 
a model, because it consists ^of an outline or structure applicable to any 



viJcatlonal teaching area. Twelve instructors in seven vocational areas 
tested this pattern or model aiid developed iristruc^ional plans for use 
'in their vocational classes for adults. Six of these instructors had 

indepth traihing in the use of V-TECS catalogs and'related competency ' 

<^ , 

haaed materials. Examples orf their applications are included in the model 
I de'Sc rip ti on • ^ . 

The model is not a ready-made, "self-contained, bag of tricks. Its 
application takes time, effort, and imagination. Following is a list of. 
the twelve vocational instructors who p^irticipated in field testing^ 
this model. 

' AUTO BODY - . t 

James E. Cheeseboro 
Carver State^Technical Trade School 



Mobile, AL 36607 



P.O. Box 7175 



L.C. Rhone ^ 

MacArthur State Technical College" 
P.O. Box 600 
0pp., AL 36467 

BUSINESS AND OFFICE EDU CATION 



/ 



Cathy Clement 

Muscle Shoals Area Vocational Center ^ 

P.O. Box 2186 

Muscle Shoals, AL 35660 

Hulon Nunn 

Wallace State Technical Comiminity College 
P.O. Box 250 
Hanceville, AL 35077 

CLOTHING CONSTRUCTION 

Frances LeSueur ' ^ 

Randolph-Roanoke Area Vocational Center 
P.O. Box 127 
Wedowee, AL 36278 



CARPENTRY 



Charles TMgpen 

Muscle Shoals Area Vocational Center ' 
P.O. Box 2186 

Muscle Shoals, AL 35660 V 

HORTICULTURE 

David Glover 

Muscle Shoals Area Vocational Center 
P.O. Box 2186 

Muscle Shoals, AL 35660 » 
Troy D. Newton 

Huntsvllle Area^ Vocational Center ^ 
2800. Drake Avtoue, SW ' 
Huntsville, AL 35805 ^ 

RADIO-TV REPAIR 
Johnny H. Spears 

Tallapoosa-Alexander City Area Training Center 
P.O.' Box 838 ' , 

Alexander City, AL 35010 

WELDING 

Paul D. Vaughn ' 

Albert P. Brewer High School and Vocational School 
Route 2, Box 149 
Spmervllle, AL 35670 

Samuel Vinson 

Huntsville Area Vocational Center 
2800 Drake Avenue, SW ' 
Huntsville, AL 35805 

Jimny Young 

Randolph-Roanoke Area Vocational Center 

P.O. Box 127 ^ 

Wedowee, AL 36278 
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RATIONALE FOR THE I^DEL 

V ■ ] " 

The instructional model developed at Auburn University is unique J 

in . comparison with -others across the country. When deciding on the. 

approach to teaching APL skills to adults in vocational education classes, 

the project^ personnel first considered the following options. * 

1. .A pre-vocational component in APL content 

2.. A post-vocational component in APL content 

♦ 

3. Using time weekly for a separate APL class 
The idea of a pre-vocational course was rejected because it was 
feared that the volunteer learners who had paid for a vocatiQi/al class 
would have difficulty accepting just APL content. The post-vocational 
idea was considered somewhat more favorable because the instructors could 
possibly have time to build rapport, to create positive attitudes toward 
learning, and to ^xpose learners to their individual needs for APL skills. 
However, this idea^also was rejected ^because it was assumed that once the 
learners completed their content in the technical area they would be anxious to 
discontinue class. The third option, of separate weekly APL instruc- 
tional periods, Was never entirely rejected. The model accomodates the: 
possibility of using this approach wher^ the instriictor views it as 
applicable. ^ ^ ' 

In* the eventually developed model APL skills are taught along with 
technical knowledge and skills.,' In some cases there may be little difference 
betwe^the technical knowledge and skill and^^e APL skill, e.g., taking 
accurate measurements. In such cases little time need be devoted exclu- 
sively to. the APL skill. In'ot^ler cases the APL skill may at first appear 
unrelated but the instructor presents ijfc^^^^ job skill. For example, 
^the APL skill of addressing envelopes is presented in the con^te^cp/of % 



^ ordering parts or sending in reports. This approach seemed most suitable 
because it offere^d flexibility and lacked some of the disadvantages of 
the other approaches. - 

if' 

* . COMPONENTS OF THE M ODEL . 

Briefly statedLJ the components or distinctive features of the model 
are as, follows: . * 

* Loc^ Administrators' Support 

* Instructor orientation program 

* Pretest/Pcst-test 

* Priority ranking of objectives -^7 

* Ideiltifying and securing resources 

* Selection of methods and techniques 

* Continued assistance from project personnel 

* Evaluation \ 

4.. Assessment of the Model 
^ 2. Informal Instructor Evaluation 

* Local Administrators' Support * 

Adxilt Vocational education classes in Alabama are held in many 
"different types of schools, recreation areas, industry etc. This project 
selected instructors who held the)pr classes in two different types of $ 
school settings which necessitated gaining the support of— two different 
groups of administrators. Four of the instructors held their class in 
post-secondary institutions which means that support for the pr'oject and 
permission for instructor participation had to be gained from the President 
of the institutioh. , , 

■The other eight instructors— in—the-project held their classes in 
secondary institutions, eitiher Area Vocational Centers or a combination- 



high school and vocational school. Approval for instructors to participate 
from these schools was gained from the superintendent of the district 
in which the school was located as well as the principal of the school. 

After administrative supportjwas assured, instructors selected, a 
Memoran dum of Agreement (see Appendix E) was signed between the instructor . 
'and the Project Director. This agreement outlined the responsibilities 
of each party 'and helped to clarify the aims and goals of the project to . 
the instructors. 

* Instructor orientation program 

The instructor orientation program at Auburn took the form of a 

weekend wo);;kshop (see Appendix E) . The overall objective of "thee workshop 

was thal^ the instructors would be able to infuse APL objectives and learning 

activities with vocational objectives' and learning activi^JJes. Examples 

of handouts are in Appendix E. 

Broad Objective: The ^rkshop participants will be able to 

effectively infuse their present Vocational 
curriculum with APL objectives and learning 
activities. 

Specific Objectives: 1. The participants will be informed 

about APL stiidy findings. 

2. The participants will be introduced to 
APL materials. 

3. The participants will become familiar 
with -the concept "infusion'*- as used in 
the instructional model. 

The following activities were designed to meet th^ listed objectives. 



The participants: 



1. listen to a transparency presentation 
about APL. 

2. view slides descrying APL study findings 
and recent programs utilizing APL concepts. 



oo 



3. take the? Adult ,APL survey. 

4. examine APL materials and listen to a 
presentation (see Appendix E) . 

i 

5. participate in a guided discussion on the 
concept of "infusion." 

6. view a demonstration lesson where APL 
is "infused." ' ' 

7. work in groups using instructional planning 
« sheets to develop sanqjle lesson plans 

(see Appendix E) . 

* 

* Pretest/Post-test 

The pretest is considered a necessary diagnostic topi. There 
is no need to use valuable class time (or preparation time)>, meeting 
objectives that haVe already been met. The pretest helps ^he instructor * 
to set priorities for both the cJ^s^ as a whole and/or for individuals, ' 
All adults who/ registered f<^ the vocational classes taught^y instructors 
in this project were pretested. At the conclusion of . the vocational 
classes', all adults still enrolled were post-tested. 

The Adult APL Survey published by. the American College Testing 
Program was used for j^oth pre and post-testing. ^ 

* Priority ranking of obje^ctives 

' J ' 7 ^ . ' . ? ' ' ' 

The ranking of objectives Is based on (a) the needs as diagnosed on . 

the pretest, and (b) the nature of the .vocational skill being taught. 

For example, the pretest results may indicate that learners lack map reading 

skills. The radio- television instructor in the Auburn project thought 

spending time on map reading skills was wortljwhile because TV repairmen 

do pick-up and delivery. $lap reading in this case fit into the nature 

of the vocational skill. He gave it a high pjiority. Other instructors 

did'nQt give map reading a high priority. A Needs Assessment Form was 



< 



developed to enable the 'instructor to plan an individual competency- 
based program for each adult learner, based on 'the ranking of objectives. 
A copy of the needs assessment form appears in Appendix E. The instructor 
fills out one form for each learner by circlir^g the ^item missed on the 
pretest (Item Analysis column on the form), and the indicating if the 
circled item applies or relates to the voca^onal subject. Both columns 
need to be considered as priorities are set. Ideally , priorities are set 
on an individual basis, but there may be exceptions. Three instructors 
in the Auburn project spent group time on computing percentages (Item 22) 
because a latge majority of their learners missed that item. The 
"designator" "colijmk is keyed to the Adult Competency Instructional Guides . 
This column is by no means complete but gives the instructor a place to ^ 
start in finding activities that help the learner to overcome a specific 
need. 

. * Identifying ^and securing resources and 
* Selection of methods and ' techniques 

These two components of the model are necessarily tied together. 
Instructors complete an Instructional^^planning sheet (Appendix E) according . 
to directions. Sources of materials and ideas for activities are suggested 
in Auburn University's Adult Competency Instructional Guide and*^other similar 
guides. .T^e Alabama instructors used their adult learners as sources 
when possible. 

V-TECS, a series of catalogs of objectives and^ performance guides 

f s ' ■ 

for varigus vocational teaching areas, was used by several of the'^ instructors 
in the project in Alabama. The detail with which learner performance is 
described in V-TECS catalogs served as an asset to infusing APL. The 
use of these catalogs and other co^^etency based curriculum mat^ials 



assisted the instructors by presenting suggested analysis of 'steps in e/ch 
task which the learner was expected to perform. ^ ^ 

* Continued assistance from project personnel^ 

In the project conducted through Auburn University, project personnel 
assistance was necessary because unique situaticras call for individual aid 
and guidance. Auburn personnel worked on-site and .by phone with the 
individual instructors and also conducted a second iirorkshop in which the 
instructors could share problems as well as progress. ^Agenda for the 
Final Works)iop is in Appendix E. v , 

'* Evaluation 

The -project was evaluated using the following two methods: (1) AssesX.^ 
ment of the Model, using a pretest— post-test comparison and (2) Informal 
Instructor Evaluation * • v 

1. Assessment of the Model ^ . 

The 12 project instructors pretested and post-tested the 179 adults 
in their adult' vocational classes using the APL Adult Survey by American 
College of Testing. Only the scores of 134 learners who had both pre and 
post-test scores were" used. 

In this study, the correlated t-test (Edwards, 1969) was used to 
determine the difference between the pre-test and post-test scores. • 
According to Fox (1969) when change or difference is being tested in two 
sets of data from the same people and the data the second set of obser- 
vations is related to the first, a t-test for' correlated means *is generally 
used. ' , ' '• ^ 

Indicated in Table 1 is the number of adult learners, their total 
pre-test mean, ^st-test,^ t-value, degrees of freedom and level of significance 




TaBle 1 



NUMBER OF ADULT LEARNER'S, TOTAL PRE -TEST MEAN, 
TOTAL- POST- TEST MEAN, T-VALUE, 
DEGREES OF FREEDOM AOT) 
. , SIQIIFICANCE LEVEL 

Mean 

Number * Total Pre-test Total Post-test ' t-value df sig, 

134 i 33.27 36.17 8.21 * 133 p. 05 



Using th^t-test of correlated means, a significant difference 
at this .05' level of significance was found. 

i 

2. Informal Instructor Evaluation ^ 

The instructors presented at the Final Project Workshop on 
infomaal evaluations of class learner response and classroom* partici- 
I pation. This evaluation was ^rldeo- taped for future reference; however,- 
several instructor comments, taken .directly from. the Video tape, are as - 
. follows: , 

Business and Office : '*This is the most enthusiastic group I have 
had. I like to feel that it is because of the APL approach, but ^t this 
point we can't really say. If the attitude continues until the end I 
' think I can say it is because of APL. 

"The initial reaction to the word TE^ was the only kind- of problem 
I have encountered, and that was solved quickly. They have all been 
really cooperative and willing to learn." 
^ . Business and Office : My students are very enthusiastic about the 
^accounting "portion. They really want to learn this, and they feel like 
it will help them in their work." 



Pi 



Welding ; "The results from the APL test did affect my lesson plans * 

indirectly. Results of this test gave me a better understanding of the 

students' needs, which was the diagnostic purpose of the test, and it will 

. help me place more emphasis where needed, " 
* * \. ' ' ■ * • 

. Radi(^/T.V. ; "They wanted some use for the English that they had 

" -\>een sitting through for seven year^ " 

'Instead of just knowing what .a verb and adjective are, tiiey want to 

see how they are i^sed lo everyday life » because once they've coiipleted 

■ -■ ' , t , ' * , .•- 

that course In schcfol, they fold their papers and forget abbut it. But 

if they see where it's needed in everyday life they'll pull those notes 

. '* ■ ' - ■ ^ ■ . ■ ^• 

back but ahd use them. ' . ' 

■ ' ' ^ . ' • . .. ' 

'ify administrator is also in favor of competency-based^ education. 

' ' \ ■ ' . . ' . ■ ' ji' 

"Tbaa there's learning here, in interpersonail relations. XJfis 'kind of ^ 
" , ■ ■ ■ • ■ ' ^ ■ ^ . ■ ^ • • 

contact is much more' Important in this type of work than in some other Ij^inds. 

^ l ^ ' ^ >H - «- ■ ■ . 

' - Auto Body;. 'Ipnfe area that particularly fascinates them i^ computing 
percentages; they love It. This is directly related to their jobs;'esti- 
mating, labor on jobs, cutting quarter panels for cars',, etc.. They also ■, 
enjoyed the area of labels. They .never realized the little label on 

, : . _ »iv . . . ^ \ ■ -' ■ ■ ; ^ ■ 

that>:aQ meant so much - how much to" cut the paint - it's on the can. 
They 'didn't realiz^ this before." ' ^ / '5 

Welding: "I have Invited some resefurcef people from welding^supply 

■ . f ^- : 

companies to discuss testing and. ordering supplies, etc." 



Horticui;tur6'; "I infused the .things, that .1 felt like from the ' 
teat needed to be stressed. I infused APL i-ato the regular program. If 

they didn't miss items much on the test I didn't stress them In class. 

- '> • 

I found out they have a very positive" attitude, toward this APL. Our ' 



adult education supervisor is A^ery much in favor of the^APL approach. 
After seeing my lesson plans he m^de the comment that he wished all the 
instructor^ there would take this approach to teaching." 

Carpentry : "After I gave the APL test, I tpld them^to compute the 
board feet of lumber that will be in their project, then get prices from* 

three people and compare them. We use catalogs to find out exactly 

/■ - - . 

what they need. I told them to prepare a letter, etc. We accomplish'm 

■ ■ . ■ . ■ /. ^ ' ■■ . . * ■ , 

lot by interaction, helping each other."/ 

\ Auto Body ; "I find that. if the instructor can t^ach as much as 

{Possible of that related material himself it has more meaning for hi's 

students, because we can relate it directly to the skill area. My admiui- 

strators are very /enthusiastic about the program. My director thinks it 

should be incorporatied into the entire p^gram." 

Auto Body ^ "The A^L test^ had approximately the same effect as the 

pre-test in the PAVE: project, except we were not measuring skills as in 

the PAVE project. You know a student can adapt to a certain situation 

because you have proven its need with the test."^ 



' EFFECT j^^ENESS OF THE MODEL 

; Y- 



•The project participants pretested and post-tested the learners in 
their adult vocational classies. The results indicated that the learners 
did make subst^tial gains in their Adult APL Survey scores. , ♦ 

, The instructors* informal evaluation of the effectiveness, pf the thodel 

*,.'•« » 
^ere also positive. All of them reported that they planned to continue 

infusing APL with their vocational curriculum plans for adult classes next 
year. Some of these,^ those who are high school and post-high vocational- 
Technical teachers, have infused APL with the technical instruction in 



.1 

their daytime classes. These decisions to exten^ the con&ept of "infusion" 
to other classes are based -on the learners' response ^ the relevance of 
APL skills. The instructors "reported high interest in APL and seemed to 
think that it contributed to the learners' ^notivation. 

For instructors in this Project, the model appears to have been 
effective. • - 



APL CURRICULUM 
' CATALOG 
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CRITERIA FOR INCLUSION OF ' 

ITEMS IN THIS CATALOG 

" ' ■ . . ' 

Items Included In this catalog were chosen because (1) they are 
effective and thorough in presentatiorj^^jTA^ curriculum and instructional 
techniques, and (2) they are reported to have been used in vocational 
prograins, and (3) they are available on order. Some items were rejected 
for inclusion on the basis of availability, some on the basis of inade- 1 
quacy. 

ADULT COMPETENCY INSTRUCTIONAL GUIDE 

^Based on Adult Performanolk Level Studi|^. A cooperative effort of Auburn 
University's Vocational and Adult Education Department, Dr. Harry E. 
Frank, Project Director, and the Alabama State Department of Edupation, 
Adult Basic Education Division, Norman 0. Parker, Coordinator, 19-76. 
Description. A very detailed instructional guide forjteaching adults 
needed skills. In two large volumes, one of which treats Occupational 
Knowledge, Community Resources, and. Government and Law; the other Consumer 
Economics and Health. Attempts completeness in its wide variety of 
objectives and taskg' for adults in each knowledge area. Fpr each task 
the instructor's activity, the learner's activity, and the resources^ 
needed are specified. * n 

To order; Send $6.00 a volume to Dr. Harry E. Frank, 203 Petrie Hall, 
Auburn University, Auburn, Alabama 36830. " 



LEARNING INFORMATION FOR EFFECTIVE LEARNliiG 



Adult Coping Skills Reading Modules. Based on Adult Performance Level 
Studies. By Jo Smith, Auburn University, and 3obble L. Walden, Alabama 
State Department of Education. Published 1976. 
. Description. In two. volumes: "No. 17" deads with Health, Occupational 
Knowledge, and Government and Law, "No. 18" with Consumer Economics and 
Community Resources. A very practical guide for Instructing the learner 
In the fundamental .vocabulary (I.e., the basic words, phrases, etk. ) 
of each Imo^ledge area. It Includes techniques such as the use of^ 
vocabulary cardi^, games, and questionnaires— designed to Instill coping 
skills for (Tally life. Some of these skills Include first aid measures, 
safety precautions, nutrition planning, reading want a<is, writing job 
applications, and shopping Intelligently and economically. 
To order ; Send $3.00 a volume to 203 Petrle Hall, Auburn University 
Auburn,. Alabama 36830. . . * ^ 



; ^ ' f * . ^ JECT SUMMARf AN^ SELECTED gURRICULUM MODULES 

California Adult Competency Education. A Process Approach to Staff and 
Curriculum Develonment flbr Competency-Based Adult Basic Education. 
Description . This^ell-organlzed teaching guide presents a variety of 
unusual and quite Imaginative techniques for teaching skills In the 
knowledge areas "Of Occupational Knowledge, Consumer Economics, Health, 
and Gover^Hi ^nt is md Law ("Community Resources" seems to be subsumed in 
Government apd Law). There are many "Unfinished Dialogues" which would 
aid the student in becoming conversant with the vocabulary and practical 
knowledge of handling such matters as check-writing, credit buying. 



and the purchasing of specific things such as life insurance and television 
sets* 



THE FINAL REPORT dN. PROJECT CAREER SUCCESS 

By Diane Marinelli, Coordinator ; Nancy Hess, Instructor; and Patricia 
, Painter, Instructor. Venice-Lincoln Technical Center, ^ , 
Description . Gives the instructor numerpus exercises in the five areas 
of. APL competencies, including: making out budgets, reading want ads, 
simulating a j^ob interview, identifying community agencies for specific 
help, writing letters to govemmant officials, describing first aid measures, 
and telling time. Lists a number of further rej|erences/resources and 
provides addresses of publishers of these materials. Includes summary of 
APL teacher competencies. 

For information ; Write Venice-Lincoln technical Center; K. Duane Rankin, 
Director; South fourth Street; Venice, Illinois 62099. 
Phone: 618-876-7792 or 876-2222. ^ 

' ^ . .. ' / ■ - 

APL CURRf8llLUM GUIDE 

APL l^rriculum Guide of Pensacola Junior College, School of Education, ' 
Department of Afchilt Basic Education, Pensacola, 'Florida. 

Description ^ Jhiscurriculum guide is based on a coherent general theory 
of adult functional competency. It states many "goals" andi "objectives" 
for learners in each area of knowledge covered by APL StudiSfes and provides 
d quite extensive bibliography of related materials. It gives a small 

number of detailed sample techniques for the transmission of information 

1 ■ ■ • ■ \ ■ 

to the leameif. 



PiV)JECT LINK APL/ESL PROGRAM 

Kishwaukee College, Malta, Illinois 60150. Phone: 81f5-825-2086/ 
Description , Does not attempt to be a comprehensive giiide to APL instruc- 
tion, but rather presents a cur ricul^ unit on banking with useful 
vocabulary lists, clear exercises, and illustrations. 
For information ; write above address,, 

THE APL SERIES: COPING IN TODAY'S SOCIETY ( 



APL Project, University of Texas, Austin, Texas 78712. To be published 

T 

by Harcourt, Brace, and Jovanovich, available Spring 1979. 
Description . Will feature work books in all five knowledge areas of 
APL. Also reading books, teaching manuals, and various cassettes and 
Other media material will be available. 



THE AFL SERIES^" COPING IN TODAY'S SOCIETY 
Harcourt, Bruce,. and Jdvanovich. Available in Spring 1979. 

• ' ■ -'J- 

Description . IMI five areas, books in each area, .teaching manual, work- 

\ ■ ' ' 

books, reading books, audio cassettes, various media material. 



LEARNING FOR LIVING 

Instructional Module and Compilation of Resources for Adult Basic Education. 
Memphi| State University'. . - ^' , 

Description . Bound in a loose-leaf notebook which allows the inclus^ion^^ 
of furt:her related material, this is a clearly organized te^er^s guide * 
for instruction in "^O^upational Knowledge. A* lucid overview introduces ^ 



the guide.; There are clear stateaents of goals and objectives. Learning 
activities include: compiling a list of diurces that may lead to employ- 
ment, .stuping a list of words and abbreviations often found in want ads, 
looking at and analyziiig- idsj talking on the telephone with prospective 
employers, and le&rnlng about state and public .^loyment agencies. 
Includes forms for student evaluation. for the "Learning for Living" 
module. 

For information; Write Adult Education Center, 102 Education Building, 
Memphis State University, >Iemphls, Tennessee 38152. Phone: -901-454-2136. 

•". ;' \ " THE ADULT PERFORMANCE LEVEL 

' ?COMPETENCY-BASED HIGH SdHOOL DIPLOMA PILOT PROJECT 

The University of Texas at Austin — , 

Description . .Develops criteria and' implementation plans for a Competency- 
Based high schodl diploma. Explains distinction between _::Generalized'^ 
and "individualized" competencies. . Gives "itPL Objectives for^unctipnal 
Competency" and presents brief guide^for instructing "Life Skill Activities." 



. 1975-76 PENNSYLVANIA ADULT BASIC EDUCATION ASSESSMENT PROJECT: 
. AN EXAMINATION OF THE APt CONSTRUCT AND ' " 

. .. MEZIROW'S PROGRAM' IMPRDVOiENT ,. ' ^. ' " 

Adult Basic Education Section, Department of Education, Harrisburg, 
Pennsylvania. , 



Description . - Gives a^clear aijd thorough explanation of the application 

of APL studies. Provides statistical reports of the studies done at ^ 

Pennsylvania State, using APL Instruction. A background book, not a 
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curriculum guide. 

For information : Write the above address. 



CbMMUNITY RESOURCES TEACH^ GUIDEBOOK 

Project REAL: Relevant Education for Adult Learner^. Adult Basic Edu- 

f 

cation. Warren City Schools, Warren, Ohio. ^ ^ 

Description. In five voltes (one ^on each of the fix^e areas of knowledge 

in the APL studies), this is a handy curriculum guidd, clearly written ^ 

and conveniently and attracti^vely packaged. The "Communi-ty Resources" 

c • ■ 
volume covers guidance -iii the contacting and use of such agencies and/or 

media as the public library, the postal service, the ^telephone company, 

newspapers, and reference books. The "Government and Law" volume defines 

functions of city, county, state, and national governments.^ It also 

explains such matters .as voting, taxes, and the rights of tenants and ^ 

landlords. The "itealth/ant} Family Living" volume* includes tips on indoor 

safety^ first aid, autrition, and even some advice on how to help children 

with their schoolwork, 

. . . ■ ^ . ' 
For information : Contact above listed adress. 



' , A CURRICULUM GUID^ FOR ADULT EDUCATOI 

^Based^'on the Aiultj Performance Level Sty^y, Curriculum Research and 
Development CeLter, University of Rhode Island. * - . - 

Description . Introduced ^y a valuable -^"Overview of- Objectives," this • 
guide is nicely organized throughout. It works within the familiar 
framework of "goals" and "objectives." A list of resources and a list 
of behavioral objectives for. evaluating student progress are . provided. ^ 
The resources are keyed- to various reading levels. 



r SURVIVAL SKILLS STUDY 

A curriculum guide developed by.th^ Pulaski County Adult Education Center, 
723 Cumberland Street, Little, Rock, Arkansas 72202. 
Phone: 375-1121. 

Description. "A curriculum guide developed for use by the Pulaski County ' 
Adult Education Center for implementation of a curriculum designed to 
meet the objectives identified by the Adult Performance Level (AP.L) ' 
Study." Community Resources "is not treated as 'a. separate knowledge 
area but is integrated with the other four areas." The curriculum guide 
sheets list "What to teach," "How to teach," and "materials" for numerous 
objectives- in Occupational Knowledge and in "Community Life Skills" 
(Government and Law, Consumer Economics ^and Health), Provides "Materials/ 
Resource List." J)oes not give exercises, tests, etc,, for classroom 
as do some gxiides. . / 

For info rmation : See abbve address and telephone number. ' 
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CORPORATION AND OTHER COMMERCIALLY PRODUCED MATERIALS ARE , AVAILABLE 
FROM THE FOLLOWING: 



The Psychological Corporation 
Industrial Services Division ^ 
75 7, Third Avenue 

New York, NY 10017 (212) 888-3132 

Relevaqft, Productions, Inc. 
319 GuK- Blvd. ^ - 

P.O. Box 68 . , 

Indian Rocks Beach, Florida 33535 

Career Aids, Inc. 

8950 Lurline Ave., Dept. 53 

Chatsworth, OA 91311 



V« PROJECT SUMMARY AND RECOMMENDATIONS " ' 



Summary 



The purpose^ of this project as stated the proposal "to further 
bring about the Infusion of adult and post-secondJiry vocational education 
with an adult performance^ level competency approach" wa^ successfully 
accomplished an^ is described in Chapter 4 under the section entitled: 
A ^del for the Infusion of Adult Performance Level Instruction with Adult 
and Post-Secondary Vocational Education . 

Included in the Instructional Model are tke components or distinctive 
features the model. and are listed as follows: (^Local Administrators 
support. Instructor Orientation program, Pre-Test/Post-Test, Priority 
Ranking of Objectives, Identifyin| and Securinjg Resources, Selection of 

^Methods and Techniques^ Continued assistance . from Project Personnel, and 

f , ■ ■ - 

^Evaluation. ' 

From the learners pre and post-test score^ and the informal teachfer 
evaluations already reported, the model was found to be effective for this 
group. Several limiting factors to this model should be noted: (1) fibt 
all of the 65 objectives listed by the APL study were taught in any class. 
The number of objectives taught were necessitated by the needs of the 
learners and the nature of the vocational area; (2) several objectives 
taught in one vocational area were not applicable to anbther vocational 
area; (3) due to the needs of the adults, objectives taught differed in 
the 'same vocational areas; e.g., map reading was taught in an urban auto 
body class but was not found necessary in a 'class held in a rural area. 
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In addition tp developing and field testing an instructional" model, 
the project also developed two monographs entitled Adult Performance Level 
Instruct ion In Vocational Education: A Survey / and APL Curriculum Catalog . 
The first monograph reports the "State of the Art" in a nationwide survey 
^of adult vocational programs that were, described as ris^g '4 APL component. 
The second' monograph is a catalog of APL materials that are available and 
currently in use in Adult Vocational prograins. 

V On the basis of research accomplished through this study the following 
recomnendations are made: 

''Recommendat ions ■ . ^ p 

Curriculum Materials 

, !• Because of the continuing development of currictiliim materials, 
the APL curriculum. catalog should be revised frequently. 

2. Because of the continuing development of APL curriculum materials 
and the need to stay current, additional sources ^bf materials 
should be sought yearly. 

3. Although there is a wealth of APL curriculum guides for competency- 
based education, a larger number of APL guides should be specifi- 
cally designed or 'altered for ^i^e infusion of competency education 
into vocational programis . 

State of tefae Art ^ • 

^ 4. Present indications are that ^programs for instructing adult 
i vocational learners in APL skills are increasing in number. 

' r 

Another national survey should be conducted within two years to 
determine the trend of such programs. 
3. New sources of information should be discovered to increase the j 
validity of the "state^of the art" survey. 



- ' ' s 
Additional Research • ^ 

6. This study should be replickted using randomly selected instructors 

■ divided into experimental and c&trol groups including a wider 

represent§tion of vocational ;^reas. 

?• A comparison study of technical skills of vocational learners' 

' in APL infused vocational classes with those in regular vocational 

classes is needed to confirm or reject the idea that time spent 

on APL hinders development of technical -skilly. 



■V- 
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APPENDIX; A 

Outline of t.he Project 
PJai> of Action 
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OUTLINE OF THE 'project PLAN OF ACTIOft ' 

1. Identified post-secondary vocational education programs within the ^ 
.nation reported to be using an APL ajJproach. 

1^1 Conducted a literature^search including\the various relevant 

clearinghouse holdings and dissertation abstracts'. 
■ ' . ■ . ' • . , * "'^ 

1.2 ' Compiled a list of the vocational programs which have purchased 

.•^ 

the.Aiibum University produced APL Curriculum Guides. A 
'■ u / ^ 

1.3 Contacted the 79 persons who hdve participated in National APL 

Institutes at Auburn University ^f or. a. listing o^^ocational : 
programs utilizing the APL approach, 

1.4 Contacted the post-secondary vocational officer of each state 
for a lis ting. of relevant programs. . ' 

1«5 Contacted [the adult education program officer of e%ch state for 

a listing of ^relevant programs. Jf' 

1.6 Contracted Federal and Regipnar vocational and aduft education 
officers for a listing' of relevant programs.' ^ — ^ 

1. 7 Con tacked the vocational education and adult education professior^ 
tocieties for a listing^ of relevafit programs. 

1.8 Ccrntacted uni'v^rsity professors of vocational and adult- education 
for a listing of relevant progralns. y 

, '1.9 Contacted the University of Texas APL Project for a listing of 
relevant programs. • 
KUO Compiled a master list of possible voc^ional' programs -reported 

■ ' ■■■■ ■■ ■ " ■(■■- ■ ' ■ . • ■ \' 

to be using an APL approach. < \ 



. Described the significant adult and post-secondary vocational educatien 

programs within the nation which are using an APL approach. ' V 

* ) • ■ ■ 

2.1 Developed and field tested a questionnaire designed to: ascer£ain 
if and to what extent APL objectives are implemented within the 
identified vocational program. 

2.2 By mail, administered the questionn^re to those programs identi- 
fied in objective 1. 

2.3 ^Administered two follow-up mailings to non-respondents. 

2.4 Made on-site visitations to four of the responding programs. 

2.5 Evaluated, codified and identified ^-a generalized pattern within 
; the descriptive data. 

!2.6 Prepared and (disseminated a monograph descriptive of the "state 

of ftie art" as determined by objective 1 and 2. 
Formulated a model for fusing post-secondary vocational instruction 
with APL concepts which included: 

3.1 administrative procedures 'for implementing such a program* 

3.2 procedures for "assessing learner competencies. 

3.3 procedures for assessing Learner needs. * 

3.4 procedures for recommending learner activities. 

3.5 procedures for assessing learner achievement. ' , . . 

3.6 refinement of the model through consultation with an advisory 
group of vocational and adult education. • 

Secured from. selected sources around the natibn^.a collection of 
curriculum materials now developed or being developed. 

4.1 Contacted the adult education program officer of each state 

for a listing of programs developing APL materials. ' : 

_ , . ■ ■ • ■ ■ . • t 

4.2 Contacted USOE division of' adult education for listing of 

• <»■ 

programs .developirig APL .materials. 

■ ■ J ■ ■ ■ 72 : 



4\3 eonta^ctfed-^he University of Texas for a listing of programs ^ 
developing APL mat e^ial-s*v.^ ■ , ' ) . " - 

4.4 Contacted the 78^ persons wHo have-fpaJ5;^^ipated in national 
APL. institutes at Auburn University for leads^ oii^^prpgrams 
developing APL curriculum materials. . 

4.5 Contacted all programs which have purchased the Auburn University 
APL Currictilum Gtiides-ft>r leads on programs developing further 
APL related materials. 

4.6 ^ Prepared a catalogue of APL vocational materials for dissemination. 
Piloted the refined models for effectiveness in twelve selected 
Alabama adult post-secondary vocational programs. 

5.1 Selected programs which: . * 

5.1.1 had. administrators wiling to work with the project 

5.1.2 had a minimum of ten students 

5.1.3 assessed learner competencies early in the qourse 

5.1.4 helped' learners identify needs 
/ ♦ ... 

5.1.5 assessed the. learner ' s^^cquired competencies - 

5^2 Through personal visitations /riented administrators to the 
purposes and processes of the project. ' 

5.3 Trained the instructors of the twelve participating programs 

, in a two day j^orkshop which included: 

r ■ • ' . . ■ ■ • ■ 

5.3.1 University graduate, undergraduate or C.E.U. credit 
available at trainee's option. 

5.3.2 orientation to APL philosophy. 

5.4 Implemented the model ^ 

5.4.1 Pre-tested all students at the beginning of their course 
using the nationally normed APL test (American College 
Testing, 1976). 



5.4.2^ Conducted the post-secondary ad^ilt vocational course 

using the model for infusing APL Competencies. 
5.4.3 Retested students at the end of their* course using the 
APL test (American College Testing, 1976). 
5.5 Prepared an evaluation report on the effect of ^infusing adult 
post-secondary education* with an APL competency approach which 
included: ' 

^ 5.5.1 A measure of APL competency gains and the iiegree to which 
■^^^ such gains were statistically significant.. 
■■'^ 5.5.2 Information concerning the affective responses of instruc- 
tors and students. 
5i5.3 Information to allow for replication of the study. 
Evaluated the project. . 

6.1 Continual feedback of evaluative material was given from '•the 
Alabama Statemi^nt Department of Educ^fdn*. project participants 
and, learners. . _ - • ^ 

6.2 Cpsck points for accuracy of staff actions are provided in 
pbjectives 5.4.3. 

6.3 Summative evaluation is to be conducted by a third party e valuator 
'and-will be included in final project report. 
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COMPETENCY-BASED ^ULT AND PC3TSEC0NDARY VOCATIONAL EDUCATION 
UTILIZIN^ THE ADULT PEilFORMANCE LEVEL APPROACH 



AUBURN UNIVERSITY . 
DEPARTMENT OF VOCAQONAL AND ADULT EDUCATION 

A . OCTOBER 1977 J ^ 




Telephone 



i 



How many years of teaching experience have you had? ^_ f 

HOW many years of experience have you had teaching adult vocational education?.. 
Do you presently hold a teaching cer-tificate? 

What kind?' : , , ^ 



How loqg'have you inclucied APL skills as part, of the curriculum? 
Is youp present position ^i^t- time or full-tim6? _^ ^_ 

'What is your ser^vice area try Vocational ^Educ^tion? . " \y . 

(Trades and Industrial, . Business and Office Education, etc.). 

yin what .ty'pe of 'institution are you working? 

/^^mmunity college • 

techniclpl school*" 

area yocatiqHB. center r 



\ 



correctional institution ' ^ 



other (please 3pe<^ify) ^ 



'I 



9 

<3: 



What is the population .of the area ^rved by' your schod^^ (nearest 1,000),? 



what is the setting of the area, serve d by y<^r school? (please circle) 
rural, suburban/ urban, inrrer city, otj<er (please specify) 



^Your first contact with Che API Studies .was through: 

news me^a. • , * ' . ^ < , V 

local school administrators 



instructors . 
state department of education 
workshop (please specify) 



V 



national meetings (ple9€e specify) 
other (please specify) 



The decision to use APL skills as content in adult vocational class was primarily 
the decision of: ^ 

school or -program administrators ^ — • 



, instructor * . , 

othjar (please specify) 



The decision to use APL is primarily based on: 
^ learners' requests 

. • "7. ■ • ■ • ' . ■ ' , ; 

learners V needs ' V 

ationa 1 kad ings recently published 



national findings recently published 
other (please specify) 



If t^s^decision was made by administrators, what were the instructors' responaTi^s? 
favorable bdcaixse 



'tfnfavorabli^ because ' 



If this decision was made by Instru. ' ors , what were the administrators* responses? 
' favorable because i ■ 



unfavorable because 




In cases where APL related learning may not have been readily accepted by-^ J^arners, 
instructors, or administrators, what means were succfess fully u^d to ga 
eventual acceptance? . 

\ ' ■ ' 

In thfs class learners' needs and competencies are assessed^^^or es^imated^y : 
instructor-made tests 

commercially produced tests , • ■ ^ 

standardized tests 

_ observation by instructor of learners ' 'reaction ^to learning situations 

reports from, employers of former learners \ * 

reports from former le'atners - - . ^ . ^ . 



r^^Jbrts from administrators^: ' '/^ 

Other (please specify) ' < 



"vLearijers* achievement is assessed by: ■ 
' J instructor-mad^ tests 

commercially produced tests provided with Instructional materials* 
^standardized tests 

■ , / ■ \ . ■ 

- instructor observation and records of progress " ' ^"^^ 

" Other ' (please specify) 



What are some means that-you use to promote a continuing interest in self- improvement 
through further education by formal and ' informal means (liferlo"hgyeacrting) ?^ 



- - . 



Below Is. a grid listing basfc^-skills each general knowledge area of 

the Adult Performance Level\Studie? . Please circle' A (always), S (sometimes), 

or N (never), based on how mucTi you^^^'iclude thdse skills in each area 

as objectives in your curriculum, . - 



GENERAL KNOWIifiDGE AREA 

Community. Occu^atioi?^ Consufner 
Resources .Knowledge Economics 



Health 



Government 
and Law 



\ Reading 


t 

A S N 

. • / 


s N 


A S N 




A S N 


/ Writing 

■. ■ ' \ ■ 


A S N ^ 


A S N ^ 


A S N . ' 


A S N 


A S N 


^ Computation 


-A S N 


■ S N 


A ""S N 


A S 


^ — - 

A .S N 

• 


Problem ^solving 


A S N 


• A S N 


• A S N 


A S N 


A'SN 


s ■ — 1 — ~ 

Inter pier sqnal 
' relationships " 

, — — ^ 


A S N 


^ a's N 

— ^ 


A S N 


'A S N 


A .S N. 



In using bas.ft living skills in .your curriculum, do you teach them a^ separatee times 
or do you integrate "them with the vocational skills? Ple^se^scplainl 

\ ■ 



'.Please list materials successfully used fn teaching APL skills and attath or - 
describe, materials or . ideas produced^local ly. " . 



J 



* ■ V 
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Competency-based Adult Vocational' Education Project 
Composite Evaluation 
^ November, 1977, Workshop 

Oi^ ithe whole, this work* hop was - ■ ' 

♦■ ' » . 

above average - 14 * 
. - avera^ - ' 3 

The objectives of thifl;^workshop were 

appropriate aj^d aichieved - 16 
appropriate but -not achieved-- L ° 



I think that the information I received during this workshop will 



/ 

I. 



help me a- great deal in ^ny work 16- ^ 

help me to.3ome extent in my work - 1 V 

^1 am leaving this worksliop feeling. * j/^^ '^'^ 

encouraged - 14 ^ . , 

all right - 3 

What did you J.ike most abolit this workshop? Why ' ^ 

Friendly people; workshop wa^ very open and realistic. 
Being new in the APL area, I liked all tpfbrmation. I now have 
/ something to work with. 

-EfadAcidied . ^ r ^T.«vt|,>; --^r^ ' " 

^^f ^^' Recoiled ^bx' dtedlty ; ' ' ^ 

Preparing lessori plans. Gives^ opportunity to test knowledge of 
: ' ' ^ ifiaifer^^ and immediate feedback. 

Becaxj^ ±10^3 educational to the teacher. .Lt was pre^etited in 

a^Ti^ry 'Wplicit -manner. ^ 
The encouragement ^^giv^ by the staff. A lot of information was 

given out' (sheet form).' % 
Keeping on iscl^edule^ The clear and concise' le'aders ' 

presented the format. All objectives' were aciiieved. 
WelL orgMjized. Productive. Interesting. V^ied activities. 
.The,f|ct-,6h^.t we as edudartors are trying to help those people 
;> i'ri^u^^cl^ty to fuxiction in ja'manner to fielp, upgrade their 
' n'fel^j^'^'^d o^^ ' V V 

Orgahiiatioa of the materials and information as ^iven. 
, ' It was very informative and I can really do .a better job in my 
instructional program. ^ * 

The direct approach to material. 'Gave ^indicajtion of dlret:tion. 
Individualized hel^): ' ' > , - ' - 

Friendly^ people. , ^ ' , ' . ♦ , 

What did you like the '' least about this^ workshgip? Why? , 

Hodrs J Could have beeOt^ shorter over 2 full days instead of 
late on night 1 and long on day (2.** ' • ' 



Continued . / x ^ 

Too many demonstraticfhs by participants. Once you know how to 

do something, move on to something else. 
Meeting on weekend. ^ 

I felt this- workshop was very beneficial. The drive was long. 
^ The timing between the tape and slides. 

The repetition of lesson .plans 

Long drive 
. No complalAs - 8 

What suggest>ons would you make f or^mprovemenJ in futur^^ograms 
of this type?, . .. . . ' 

Break it down into two days rather trhan one night and one day. 

After driving long distance, di/Eficult to sit for long hours. 
More state wide recognition fory^rk done by participants in 

this type prpgram. 
Shorten the .time for pecmleto fill out thefr instructional 

. planning sheets. / \ 
To give overview of workshop - relating to 1., situation. 
■1^ Workshop dloser to^otking £^ea. ' , 

More time to think' about some of the materials presented. 
' Subject more peopAe to tb/s type of workshop. ^ 
■ Maybe meeting in/a e:entral place - ]^e Birmingham. \ 
More time. ^ / . ' 

Maybe^a little tiiore org^anizSd, such as havipg transparencies on 
instructional planning sheets^ complete before presenting them 
to class. } 

No comment - 5. 

Additional comments: . » . . 

' ( ' - , 

Was one of the best 'informative workshops I have ever -at-tended. 

Time ^ s chedules : very well planned. 
Keep assigned presentations. such , as our overload projector 

presentation from being repetftioiis. ■ ^ 

This was a nice workshop. Love the atmosphere at Auburn UniveMi 
* teally enjoyed your workshop. . ^ 
Very helpful • . >^ ^ , 

-It was very well implemented and Mrffteacher 'seemed %q take 

part iri the .'work. . vr ' ( 

One of the most productive wotkshops^^.l've attended. Seemingly ' 
^ everyone. became knowledgeable about how to Infuse APL'into 

his ar^a. Y , '* ' 

Very congenial groupj ^ ' ' ' . 

^ No comment -a7 ' ' ' ^ 
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, - . . ' ; THIRD PARTY - EVALUATION REPOiyr 

W^^^C. Clayton ;/ 
, Third Party Evaluator 

. ; . The Project Director and Staff furnished the third-party evaluator 
all data related to the project and cop|)era ted with the third-party 
•**evaluator* throughout the duration of the project. ' 

The evaluator visited three class confereiices and cqni^lted with the 
.project diredtqr, staff , and program participants on. each- occasion. 

' C. • - ■ ' ■ ' ■ • ^ ' ^ '■ ' ■ ■ ^ 

..X;-- \"Becausfe of the effectiveness and accbmplishjnents" of "the, workshops, 

; the process employed to assist the vocational instructors to introduce \ 

' '• " ' <r V- - ' ' ". ^ ' . 

■ \ Adult Performancit Level\(APL) Guidelines into their programs couli be 
utilized to greatly expand the competency base/ - < * 

^ " ^ On the bases "of member participation, member, comments, and .evaluation ' 
■ documents, the p^j^-fobjective "Ijf ;training^^ ^Sducation instructors 

, to incorporate AP.L guidelines ' into th^ir vocational currioula was effectively.' 

achieved. ^ • ■ ■ ■■ . 

. . ^ V ' ^ ■^ • ' ■ ■ ■ ■ ' . . ■ ■ > - . ■ 

* . The . project director. Dr. Harry Frank, was extremely ' fandjiar with * * 

\ both vocational arid APL. curricula as .veil as- directing ciass^^beM in 

V^^approa^es to utilize in jsoalescirig two curricula 'ma^prials.;i^t was. ' 

. also very ol^vious that' a superb, job' had, been d^e in organizing the -project 

<so as ttD achiever maximum results in a minimum' of .time. . - s: 

' ■ ■■ • • • * . ' ■■' . f * . ^ ■ . ' .■ ^ 

The'^taff members actually conducting the workshop .activities . 

^ were Vell^ otg^inized., very competent, and" exceptionally enthusiastic* 

^piey reflated, j?ell with l&he ^particip^t^ a large rble in the 



\^mpQth opllrailbri and attainment of the primary oBjective. 



JMost outstanding, howeverAft^ . * ^ 

participated -in the vorkshops . ^^Iwere competent , loiowledgeable in 
their fields, and concerned aboii^tt^^roving their perfdrmances. 

Means to determine effectiveness o| the program included observations 
convear^ations , instructor comments, an? .evaluation documents. Xhe most 
effective device, however, proved to be the presentation by each partici- 
pant to the remainder of -the group on the experiences in incorporating 
the guidelines into his ongoing ^o^ational pr and the reactions of 



his students." 



FINDINGS 



1. The progralfi was especially effectively organized and 
oi>e'rated. - . ^ * 

. ' ^ \ . - \ ' ■ •. . ■ - ■ : V 

program instructors were competent and efficacious. 

ffie^vpcational instructor^ selected' comprised a well-di- 
v&^f^ified selection. 

All of" th^j^ vgj-e enthusiastic in 

. ..their sui#^t of" APL Guidelines and heartily.endorsed in- 
.^^^io^ of them into vocational programs. 



5. * Npne of the vocational instructors foresaw any difficulty 

in including the guidelines into, tjielr program or any 
resistance to. the guidelines by students, although- it was ' 
, -agreed Some classes of students could beneJEit appreciably 
^Ve than others. 

6. ^ Klcipating in an activity ',of this nature which "^'as so 
cmpSbly: operated^ and so effectually successful ^proved to be" 
exce^ti^nfelly. pleasurable ^d ^rewarding-i^ ' ^ * 
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APPENDIX E 



Memorandum of Agreement 



. / - First Workshop Agenda 

^ Needs Assessmeht ;Form - Form 3 
^Instructional. Planning Sheet - blank ^ 
Instructional Planning Sheet - completed ' 

Instruction Planning Sheets 
. ^ Example of Each , . ^ 

- . - iPfoJ^eCt Instftuct'ar Plannfng^Sheet 

. riFiial 'Wdr&ehop Ageri&a 



'0: 




AUBURN UNIVERSITY 



A U • U IN 




A I A I AMA . 



36630 

SCHOOL OF EDUCATION 



Vocational ond Adult .Education 
203 P«tri« Hall 



Tetephono 826-42 
Areo Code 205 



This agreement, entered into /on the , . ^ d^y of October; 1977. 
between the pro j ect "Competency-Based Adult and Postsecondary > 
Vocational Education Utilizing the Adult Performance Level Appro^h". " 

.1 — ^-^^-I^^ following ^tipulations*.^,The 



3- 

'5, 



instructor shall: • 

1,. conduct an Adult Vocational Eiucation class (non-credit) 

which shall begin in January or February, 1978, 
2/ devote at least one-^sixth of teaching time -to infusing 
- t^asic life skills with vocational skills, i.e., if total 
* / Vteaching time is 72 hours» 12 hours will be used for 
Infusing basic life skills with vocational skills. 

in accordance with the goals of the project 
collect pre-< and postt-test data JErom each learner 
^. . t'ecruit adalt leam^s without regard ^to race of sex 
... y^. 6. ' allow for duplication anrf dissemination of any 'instructional 
materials developed l^^he project. ' 
7. participate in teacher^raining workshop November 18-19 
i at Auburn 'University. , ^ ' 

Ae Competency-Based Adult and Postsg^ondaa^ Vocational Education Project shall: 

•1; pay a stipend of $450^^ffl» a 72 hour ^urse or a pro rata 
» J share of $'450.00 ^fo'J^ l^^phan. a 72 hour course. ' 

2. pay per diem of $25.. 00#w|l workshop plus ttavel to and f.rom 
the wo.rkshop ^not to^excegd: '$5C),.0(>. ' ^ ' 

3. pay $-:^0.^ for instructional supplies. ' . , * 



f 



This agreement period is frto October 1, '1977, 



t^^ugh- i 



August 31, 1978, 



Please Sign one form and return to ProjecfDirectoff and/retain the.secorvd 



.p^tm^f'oT your retord^, 



Project Director 



B. 



COMPETEiNCY-BASED ADULT VOCATIONAL^ EDUCATION PROJECT WORKSHOP- ■ 

November 18-19, 1977 Auburn Untversity Student Union 

Workshop Objective - to infuse APL objectives and learning activities 

vd.th Vocational objectives and learning a^ivities 



WORKSHOP AGENDA 



Friday, November 18 



6:00 p.n. Welcome - Woody Buckelew 

6:15 p.m. Introduction to the Adult Competence-based 



Education Project 



6:30 p.m. 

7:45 p.m. 
8:00 p.m. 
t':15 p«»m. 



Introduction to the Adult Performance 
Level (APL) S.tudy 

Teacher Competencies 

BREAK 

Presentatiq^ of APL Objectives and Tasks 



^Norma Brewer 



Dr. Harry E. Frank 



Bill C 



S'^turday, November 19 



8:30 a.m. Problems? 

APL Test^by Knowledge Areas ^ 
Concept of Infusion i 
I Demonstration Lesson 

Questions and Answers^- ^ ' , ' ^ 

10 :0£^' a.m. . BREAK ; • ^ 




Dr. Harry E^. Frank 
Norma Brewer 
Margaret Peters 



10:15 a.m. Groups work .to develop sample 
lesson plans 

12:00 p.m. LUNCH-War Eagle \Cafeteria 

1:00 p.m; Finish 'group work 

lr30 p^.m. PreseYtAt^rOn by groups* , 

2:30 p..m. Instructions on testing learners 

3tQn3 p.m. BREAK l * * * 

l:l-3tl>.m. tfraln Storming for 'future- f?:' 



Margaret Peters. 

- . ■■ 

.Nom^ Brg.wfer 
Margaret Peters 
Ncpirma 'Brewer 



Connie Presjtdn' 



l:l-3i^.m. rfrain Stc 

4:15 p.n; 'QoSnplete travel'^ rSnns* 

Dx. Hiriry, E. Pranfc, Project Dir^^tor ' Ma/gaj^t Peters, Assi§jf^t 'Prc/jici 

Noyma jj^rewer. Project Coordinatox * "^Coordinator ' - T 

' '* Connie Prest^OBf, Project Sectetflry^ 



Competency-based Adult Vocational' Education Project 

Form 3 

Needs Assessment for DeterminingJL_e.arner Activ^tiei-^ 



Learner *s Name 

Subject Area 

School 



Date Tested 
Instructor's Name 



Item Analysis 



Designator 



Jl 

! Task Applies to 

I Vocational Subject 

! Yes I ETo ' 



1\ Addressing envelopes 



2* Using telephone book 
Ik - 

6#' Information sources a 



4« Comput;^tipn of costs 
5. Social Securi^ forms 

6« Traffic laws 



1. 



8. 



9.. 



10-: ^ 

Ik 



Head, bus sched^ule 
Read ar'map 

Job i^f(|nn^;t^'on resdurces 
Emplayee^ niles and policies 



Job ^enefit^ . 



1^. 



■ Compute workihg time 



i 



0K6,T1 
0K6,T5 
OK7,T9 

0K5,T1 
0K6,T1 • 

CR2,T1 

CE16,T11 

OiC9,T3 ' 
0K9,T4 . 

CR5,Ti'^ 
.CR5 ,T2'e 

CR5^T3 
€R5 , Tl 

CR2,T2 
CR5,T1 



0K2,T1 
OK2,T2 

0JC6,T2 
OK7^3 

6X9^18 



0R9,J2 i: 




ERIC 



f. 



C. ,Con't 



V/. 



J 



r 



Item Analysis 



Designator 



Task Applies to 
Vocatidihal Subject 

Yes.' I No ' 



Task Taught 



13. Job application form 

14. .'Comi^uting percentages 
'15. Joty' information sources 



J 



16. Labor union terminology 

17. Read insuMnce chart 

■ 1 

18. Read government docxjme 

19. Credit terminology 

20. Misleading advertising 

21. Why sales are held 

22. Computing percentages 

23. -Understanding government reports 

r 

24. Making a budget 

25. Safety measures • " \ 

26. Computing carries 

27 • Reading b:^^h control charts - 
^ ^ 28. Reading cigarette chart 

29. .Effective communication 

-.♦ 

30;, List *emergency^ phone numbers 

■ A, *^ ' • ■ ,f 

44-'¥'°^^pr prote9tion . 

\ ■* T ■" ^ ' V 



OK6,T2 
0K6,T3 

CE3VT1 

0K2,T1 
OK2,T2 

()K7,T6 , 

'cfil7,T4 

CE13,T2 

CE16,T4 

CE10,Ti 
CE10,T2 

CE6,T1* 
CE9,T1 

CE2,T6 
{ CE 13 

I CE2,T6 
T CE13 

CE16,T8 
eE16,ril 

He,Tl 

H10,T6 
Hiq,T7> 

H4,T2 

H4,T2 

H1,T1 

/64,.T1 

L GL6,.T1 



ERIC 



^2 




■ \ ' 



32. Reading. labels 

,33 • Public defender laws 

34« How taxes are spent 

35* Compute .simple majority 

36* Political terminology 

37 ♦ Unders^;^dj^ng lease forms 

38* Ef fective^ommunication 

39. Compute^>;prisbn term 

40« Understanding.- rights after 
arrest 



H1,T3 
Gl.4 




SL7V 



Gll.'Tl 
Gll.Tl 
GL4,T2 
G12,T2 
G14 ■ 

, , G14,T3 



: ^ ■> • - /I/ 

. -■• . • • -)): ^ ■ 

Item- Analysis 


1 » 

Designator ' 


'— ^ — i ^ 

! TaSk AppliefecYo, * - 
Voc'atic^nal Subjject 


V 

Task Taught 


: ^ _ 




^ Yes 1 N9^» 





1 



4' 



\ 



:93 



EKLC 



, - COMPEXENCY-aASED ADULT. VOCA^ICfN EDUCATION PRDJECT 



' Form I ■ 

'/ ' ' ^ . . . . ^ ■ . ■ • 

. Instructions for com p leting the worksheet: . November 18, 1977 

Step I ■- List the broad Vocational goal for a lesscfti. 

Step II i^-lQ the Specific Knowledge and Skills column. /list the specific 
-, steps that a leamer'should take in order to achieve the goal. 

Step III - J"or each specific step, list the APL designator if one^ is 
appropriate. ' „ ^ . - 

Step IV - For each specific step, list the learner activity; that is, 

. .What the learner should do in oifder to achieve the goal. , ' 

• . / 

Step V - For each specific step, list the resource (media or maii^rials) 
" ^"^t should be used in otder to achieve that "goal. ' 

Step VI - For -each specific step, list the progress check that should 
be used Ij^ order to assufe the learner th^t he is proceeding 
correctly to meet the specific goal. ■ 

" • . • - V 

Step VII - Cont^inue this -process until all specific knowledge and goals, 
activities, resources an^ progress checks have been listed. 

Step VIII - A final progress check should be included for each broad 

objective in ordengfc allow the learner to demonstrate' 'his 
knowledge of the Vocational Obj'ectlve and the infused 

• ' APL sj^llls." 



. 'Competency-ba^ed .Adult Vocational' Education Prbj'ect 



< 



Form 1 



INSTRUCTIONAL PLANNING SHEET 



V f 



11 • 



Course: 



■i . 



'J 



Instructor 



Broad Vdcat'ionaf Objective: 



Specific Knowledge 
, ' and Skills 

: — ^ 


— • — .:a 

■ ' Learner 
^ ' Activity 

— ^ 


: \ ^ Resources ' Progress 
(Media ^and Materials) ■ Check ' 

' ' ' "* ■ ' ^ ' 


1 

t 

1 


• 

* 


■ ■ — — ■■ ■. ■■■ ' ■ ' ^' t ■ 1 ^ 

• 

} 

! . ' . 

t , . 



n 

0 

u 
ft 

H 
D 
C 

(t) 

a 



't 



! .J 



Competency-based Adult Vocational Education Project 



Form 1' 



■INSTRUCTIONAL PUANNINC' SHEET 



Coarse; Nursery Production 



Broad .Vocational Objective; Treating Soil with Soil fumigants 



Instructor 



Specific Knowledge 
and Skills 



T 




I. 'Identify problem .■ 

APL - calculating Surface area 
(CE2,5) ' ■ . • ■ 



2, selefct fuinlgant. 

'APL - reading labels (H1;'t6) 



3. prepare soil 



4. seal plastic covering 

APL - calculating surface area. 
{CE2, T5) 



/ 



ERIC 



1.1 vi6w slides 

1.2 discuss probleni 

1.3 measure area to be 
fumigated 

2.1 view slides 
^^.2 follow instruc- 
tions on handout ' 
about appropriate 
fumigant 
'2.3 compare labels on 
fumigants 

3.1 view slides 

3.2 follow instruc- 
tions on handout 
about preparation . 
•of soil 



4.1 view slides 

4.2 follow instruc- 
tions on handout 
about) sealing plas- 
tic covering- 



Resources' , ^, 
(Media and Haterials) 



Pfogress 
' Check 



i".i prpjector- (extension cordO 1 1.1 instructor* 



1.2 slides 
1.3S5crlp): 
1.4 Ws 

2k 1 projector' ^ 

2.2 slides ' \ . 

2.3 sctipf 

2.4 handout, Application of 
fumlgant , ' . 

2.5 labels' ' ' 

3.1 projector" 

3.2 slides 

3.3 script 

3.4 handout,. Application. of 
FuDiigant 

3.5 hoe, rake 

4.1 projector 

4.2 slides . 

4.3 script j 

4.4 handout. Application of 
. Fumigant 



check (oral 
questions) 



2.1 instructor 
check ■ 



3,1 observation of 
participation . 



4,1 observation 'of 
participatidn 



98 



CompeC^^niaH; Adult Vocational Efuc^iiron Frojec: 




ifiSTRucTiofi^ -^mmm sheet 



' Coifrlil^'f,- : t«urjerv FroQuctlon 



* o.'l 



. Bro#-i«ar^.. . Objective: Tmtine Soli witi .,. ^1 Fumigants 



<* ' V 



Instructor 



•V. 



Spt c.c-,wledge 



i|arr er 

' ■ ity 



AGsourc- 
(Meait and I'k rials) 



5i U): 



uniigant ai~ording«%0; jdSL- t'^ /.liss 



' -'e'coflipfndstloijs • 
■ :.: ak^ii, T6.) , 



ERIC 



- — --otruc-- 
- -landout 
r; a:i Hying f umi- 

-ir ■ niB for 
.-kit 
-iiety 

.:, ruB 

eTiie*"i^ency 
:..:o: .ibers ' 



5 A projector^ 
5,2 slides 
5J. script 

5,4 haudout, Appl .zatir. of 



5.5 funrigsnt * as rjig 

:.6 firs I'd 
5;7 phoD: oook 



3 



Togress 
Check . 



5,1 learners list 
ail steps in 

\ the process c 
applying, soil 
fumlgant to ^..-il, 
including safety 

1 precautions 



I'll 



Conipe/ency*based Adult Vocational Education Project 



Form 1 



INSTRUCTIONAL PL^^Nlk SHEET 



Course: Nursery P^^tlon 



Instructor- David Glover 




Broad Vocational Object I've: , Proper selection of nursery site 



"7^ 




Specific Knowledge 
and Skills ' 



1. Select site , 

APL'- Consumer guides to select, 
best buys ' 
CE-5, T-1 

2. Check zoning'.and building codes 
APL - Build consumer vocabulary 
CE-1, T-1, T-2 - , 



3. Determine ac'cessaliility APL - 
Use consumer guides to determine 

I 

best buys 
CE-5, T-3 

4. Detenoine soil, climatic condi- 
tiops^vjiind water , 



., Learner 1^ fesources 
• , Activity j . (Ijedia -and^/laterials, 



Progress 
Check 



1. Discuss 'location 1. Site area 
- assets as viewed •' 



5. 



■* ■ 
7-,V.;. 

Evaluate 



2a. Go to .government ' 2a. Government .off fee 
' office arid actu- 2b.. , Resource person 
• ally check papers 

2b, Prepare written \ 
excerpts 



2. Instructor check 



3. Average the hours 3a.' Traffic 
of M<icekrated 3b.' " Survey _ 
tr«fic ijc' Clock .' 



ERIC 



4a. Take soil sample 
4b. Assess any pos- 
sible prohlera 
4c. 'Interpret results 
'4d. Sample water ^ 



4a. 'SScwel. 

4b. Containers 

4c. Transient level » 



4a. Participation ,. 
4bi Oral questions ' 



* t 

5. Review procedures 5. Knowledge gained 



5. Discussion 

ki2 



Cotoe ..- - dsed Acj|ilt Voutlo'nal Education Projeci: • ' • 

' ' > ■ ' lUrTRUCTIliL PLi>.NNING*SHiET 



xy-Acetylene V'-...dln^ 



■jc ' -onal Objective: 



Ga&Hel ;.Mn\ Steel ' 

^~~! 



-4- 



Instructor Pai 



T 



Knowledge 
a; ; kills 



1. *el<d carbon steel jr .nts 



...rking conditions in te;:Tiis of 
.Ith and safety of the worker 
0K-", T-5 - . 



.a 



iLji^. .clean 

^^re:.: inds of 
jo. :.zs - . 
y velcis caibon ' 
LfciJ. ints * 

jdy Sciety rules 
;rixy-ac-:ylene) 



. , * > Hesources 
"^^Hedia and llateric^s) 



L Projectbr, tiliiis, .nd 
metal plates 



■£!,.>: 

j it - 

h r 



-■■■\ 



(X)inpetency-I?ascd Adult Vocat'iorial Educ 



u .01 /Toject 



Form 1 



i:.-:ROcrm-PLj-iMc SHEET 



\ 



course: _Ci^ ^ • instructor jHgp.n 

Broad Vocational Objective:. Mix :ibt i,...- ad applicati .- f same. ' . \ ) ^ 



^1 



■Specific Knowledge 




and Skills 




I.' Use of "hot glue 
APL H-1, T-6 






1 (' APL H-8, T-2, T-3 


■ ♦ 



' tf^learner 

< Activitr: 



2. Mix glue to label specifications 

3. Apply to. test material 



ERIC 



.1. Dlscus^n 

Reading Isoels 
. : Discuss sa.rty/ 



Mixing ' 
yApplicatior 




, Resources 
(Media and Hateric^s) 



h. PrQdjJCt handout ^ 
,1b. .Label (prpduct) 
Ic. APL Guid'e from Auburn 
University 



2. Product 



Progress 
'check 



2. Check mixture 

13. Check dry 
[ • prQduct 





' -Competency-base^^dult Vocational Education Project 



ForiD •! 



INSTRUCTIONAL PLANNING SHEE^f 



V. 



.'Instructor Hulon Nunn 



■) Course:^ Business^ Accounting . 

'•' Broa4^ Vocational Objective: Review' test - (l^ap ter 7 and R. "Where, Should' I' T.M fhr Job Openings?" .nH 
i ■ "The Employment ADDH,;aMnn" " .; T . (r 



1 ' ' 



Specific Knowledge 
and Skills 



1. Review of test-Chap. 7 & 8 



2. Acquaint student with terms found 
, in employment -ads ' 
APL OK-l,r T-1, T-2, T-3, 
APL 6K-6, T-1 



3. Acqdaint students with employ- . 
ment application \ . 
APL OK-l, T-1, T-2, T-3 
. APL,0K-6, T-8 



Learner 
Activity 



1. Question & answer 
, ' session pertaining 
to test 



Resources 
(Media and Material^) 



Progress 
•Check ; 



2a. Review newspaper 
« ads 4 pamphlets 

2b. Question & 
answer session 

2c. Lecture by 
. ' instructor 

n 

». I 

'3. Revifew and work on 
^ job, application 

■ 'i -vJ 



la. 


Test ■ ' , J. 


1. 


4 

'Participation 


lb'. 


♦Textbook ' , - 




'in review 


Ic. 


Workpapers for Chap. • 








7 & 8 ^ 






Id. 


Pen, pencil, ruler ,j & 








paper - 






2a. 


Ne¥spa))er ads and employ- ! 


2.* 


'Class partici- 




m6nt pamphlets " j 




pation ^ 


2b. 


Pen', aiaji paper / 




■ * 



' 1 

3a. Job'applitations 

3b. Pen, pencils, ruler, and 

. P^per , 



3. ^heck students' 
work 



, * Competen'cy-b^sed' Adult Vocational Education hoject 



..' Fpnn I 



INSTRUCTIONAL PLANNING 

/ ■ , 




Course:. * Auto 
rt*' — 



^reH Vocational "Obje^ctive: /ifeflnishing aifTpaihtke'^; 



Instructor James E. Cheeseboro 



Specific Knowledge 
• and Skills 



Learner 
Activity 



Resources ■ 
(Media and Materials) 



Progress'- 
dlieck 



U Clean and dry surface to be painted 
.^L 11-1, T-6, 'Reading labels; . , 



2.' Select sand paper , 

API H-1, T-6, Reading labels. 



3. Sand surface 



4. Mix primer-surface ' 
. , APL CE-2, T-6, 'Using Measuring^ 
Equipment' 

•5. Apply primer-surface^ . 
APL fi-3, .T-4, Safety 



la. View, slides 

lb, Lecture-demonstta- 

. tion 
]c. Read assigned . 
pages in textbook 

2a. View film loops ■, 
2b. Follow instriic- 

,tions iii filn 

loop 

,3a.-. View 'film loop'- 
3b. Follow instruc- 
tions in manual 

4. Follow instruc- 
\ /tions in Dupont 

manual 

5. View film loop 



la. Projector (extension cord) 1 1. Written te^ 
lb. Slides | , ' . 

Ic. Film loops 



2a. Projector 
2b. Film loops 



2. ' Oral test 



3a. Projector \ 
3b. Film loop 

3c. Dupont Refinishing Manual 



,.3. Observation of 
' ■ particigation 



4. 'Dupont Refinishing Manual 4. 



Observation of , 
flartici'patidn 



5a. Film loop 
5b. Projector *^ 



\ 5. Observation of 
participation. 

1 in 



Competency-based Adult oVocatlonal [Tducacioii Project ■ 
Fora 1 ' • . INSTRUCTIONAL PLANNING SHEET 



4 



' Course: /Greentiouse.HAa|»qnient and Operations 
; Broad Voication^] Objective: Fertilize Plants 



Instructo r Troy Di Newton 



r 



'/ /I' 



■Specific Knowledge . ' 
' and Skills ' . 



J- 



1. Interpret soli test report 
API - services available 
CR-2, T-l,T-5, andT-6 ■ 

2ySelecting fertilizer^ to use 
APL - safety H-8, T-3 \ 
APL weights S measures, 

V -Ck, Tt3, T-6, ' . . 



3. Application 
• APL - safety, H-8, T-3 



I ERIC 



Learner 
Activity. 



la, View film . 
lb,. Revl'ew soil test 
recoMiendations 



2a. View film , . ' . 
2b, DiscHssion.of film 
2c, Check ph of Ml, 



3a.' View film 

3b. Discussion of film 

3c, Apply fertilizer 

3d, Water in 



Resources 
' (Media and Haterials) 



Progress ' 
Glieck 



la, 

lb. 
Ic. 

2a. 
2b. 

2c: 

2d. 

3a,' 
3b. 
k. 
3d. 
3e.. 
3f. 



'Film - "Fertilizing 
. Ornamental Plants" . 
, Projector, etc. 

Soil test results 

Film ■ ■ • 

Projector, etq, 

Fertilizer Uabel from' 

' fertilizer bag ' 
■ph meter 

Film 

Projector, etc. 
Containers or applicators 
Fertilizer^^ 
Lime (if leded) 
Rater S hose 



1, Oral questions 



2. y Check test results 



X Observation of 
•^plication 



Competency-L .ed A^ult, Vocational Education Project 



Form 1 



INSTRUCTIONAL PLANNING SHEET 



Course: Auto Body Repair 



Broad Vocatiotial Objective:^ Clean and prepare surface for painting 



Instructo r i.e. Rhone 



1 ' 




♦ 


9 

tf ■ 


r 

; 

r 






1 .1 < 


'i- 

' - - i' 


, 4 


• Specific Knowledge 
arid Skills 

) 


I 


Learner 
• 'Activity 


Resources 
. (Media and Materials) 


Progress 
\. Check • 

* H > 

\ 



1, Select proper tools^ and 'material 
APL .- OK-l, T-1 

2. Remove all dirt and dust on, and 
around repaired surface. 



3. , Remove all foreign material from 
surface, 



4. Sand as required 



5. Tack surface free of dust and 
. dirt with tack rag, 



1. Get proper tools 
> and materials 

.^^ ■ • ^ 

2. Air blow all dust 
and dirt from sur- 
faceUo be painted, 

I 

3. Smooth with sand- 
paper. 

4. Tack with tack rag, 



1, Have a repaired are^ that 
needs painting. 



2. Get cleaning solvent and 
clean wiping cloth, 



3, Get sandpaper for ' 
smoothing. 

4, Have tack rag ready for 
remd(ring dirt and dust, 

5, Read aU labels ^on pro- 
duce .being used,v 



1, Check for proper 
tools and 
materials> 

2, Check for; proper 
smoothness of 

j surface 

I . 

[3. Check; for proper 

; cleaning. 



IU 



Competency-based Adult Vocational Eclucatioii Project ' 

\' * • * , ■ * 

■ 1 INSTRUCrm PLANNING SHEET 



Course: 



Welding 



Instructor !li 



Broad Vocational Objective: t^nual Flame Cutt,in^ 



!limmv Youn^ J 



-7^ 



Specific Knowledge ( 
and Skills 



1. Terminology APL - Vocabulary 
<|[-1, T-1, T-2, T-3' , , 

« 

2..' Principles of cutting 



J' 

s 



' Learner 
Activity' ^ 



3, Flame adjustment 



.'0 . 



h. Safety , ■ • 

APL - Clothing and .protection' 
H-2, T-l' . ^ 



5. Techniques 




1. Hand-out on oxygen- 
acetylene, torches 
and tips 

2. Discuss and identi- 
' fy apparatus that 

4 goes with oxygen- 
acetylene curring 
outfit. 

k - ■ ■ 

3. Light and adjust 

torch for cutting 
metal 



Resources 
(Media 'and Materials)" \ 



Progress 
Check 



1.- 



Hand-out 



2. 



Bottle, of 'oxygen, acetylene 
gai^es, hoses, body, torch, 
and tip 



1.. Oral test 



2. Oral and, per- 
' formance test 



3. 



4. Handout on safety !4, 
rules of oxygen- 
ace tiylene 

5.. Tip selection, js. 
pressure adjustment 



1 

Flint lighter, reference to!3. Performance test 
.discussion of apparatus'' \ 
and principles ' 

1 ; 

Eye protection, clothing k. Oral and per- ' 

fo nuance 

Pressure settings 
Tip size ^. ' 
Lead angle • 



ERIC* 




5. Learner will ' 
safely assemble 
torch, regulators, 
and hoses. Leamet 
will light and 
. adjust flame, then. 
' • cut metal to work- 
manship sample 1 1 g 



-^ntpetency-based Adult Vocational Education .' reject 



V 



• / 5 



"lONAL PLANNING SIIEE', 
% ■ - 



^ Cotjrse:r Clothing (instruction^ 

-Broad VocationarObjecti^i i flaking a , bud);'. 
- f J' ' • . ■ 



Ik 



Specific Knowledge 
and Skills 



i. Identify budget 
' APL CE-16, T-8 



2. Prepare a sample budget; weekly, 
moii^thly, or yearly 
■APL'f:E-16, Ml 



3i, Estinatefl Income 



4. In"estigate record keeping forms 
AP. CE-16, M2^ 



5, Se: up a sample form for family 

spending 



ERIC i 




Instructor Fra nces'^ eSueur 



develop dx^ understand budgeting i^e^hnigues 



Learnfer' 

'\ccivitv. 



Resources' 
(Media and Material*)'' 



1. Studv booklet 



2. Discuss - "Why 
Budget?" 



... Design a chart :or 
family income 

4a. Discuss records' 
-ib. Study precau- 
tidns in^perma- 
nent and tempo- 
rary records 

5. Use mimeographed 
materials 



1. Booklet - "A Guide to 
.Budgeting for Family" ' 
Extension Service 

2. ^e above resource 

2b. How a Practical* Family 
Ilana^ed its Money , from 
"Changing Times" 

3a. Extension Service 
■3b. Loca^bank 

4a. E,aniphlets 
41 Mlnjeographea foois 
4c, Budgeting -iame , from 
"Changing Times" 



^rograss 

; .Check 

i 



1. Observation 



2. Oral discussion 



• 3. ^ Instructor 
' ot)servation 

' 4a. Observation 
4b. Oral parti- 
' cipatiori^ 



5a. Budgeting for Fami. ; 5a. Discussion 
5b. Handouts ordered m::efial | 5b. Observation 
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Competency-basec Adult \^catlonal J:duca: l(Jn roject' 
,1^ J 



Fonn 



.V INSTRUCTIONAL PUNlUNG SHEET 

■I. - - . .. 



Course: 



Welcjlng 



('* , Instructo r Sam^ Vlilso 



Broad Vocational Objective: Tp def^nb occupational categories in terms oHducklonind job expejience" req ui^gd . 
and to rate^ese cjeg'ories in terms pf| des.r^bility./'and match the individual 'i real^uaiifkations with Job' 
reQu;lrements. , j , 



Specific Knowled'^e 
• and Ski^yls 



I. Assist learner in^aking a 
realisit^ assessment of his 
qualificahc 3 in torms of 

a. age . / 

b. health 

c. physic.a. limitations 
/d./^ducatic.i 
^ Tbb experience 

f. long range objectives 

g, willingness to adjust to 
unuSual,hours or jJonditions 

APL - OK-3, T-5 



■.Learner 
, Activity' 



1. Hake a personal ■ 
inventory o:,^our 
qualifications, 
including items 
listed by instVuc- 
tor and compare 
your qualifications 
with a job descrip- 
tion from a local 
'industry 



Resources 
(Media and Materials) 



la, Transcript of grades in 

high school 
lb. Certificates of technical 

courses taken in school 
Ic. Birth certificate 
Id. Condition of health; 

doctor's statement 
le. 'Hourly job description 
from local industry 



Progress' 
Check 



I9. > Check material 
lb. General dis- . 

cussion 
Ic. Oral or written 

test< 

< 
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- ■ CompeCency-bas^ Adult^VocationaUj}y(;2~ri9n Project 
■ ^orm 1 ^ ' • ' ,, 



ft . 



INSTRUMAL PLANNING Xl} * " 



. < t 

) 



.s ' 



Course;. Typinfi II'Reffeaher " \ ' - '"instructor Cathy 

Bxoad Vocational Ob>ct4vp: '^Typing Manuscripts* . ^ ' ' 



# 



Cienftnt 

£^ 



4 \ 4 



-r 



Specific K;iowledge 
' and Skills 



U " To be able- to read and interpret 
t|ie meanipg of certain parts, of. 
a labor union contract 
APL - OK-6, T-40 



2. Type a manuscript, using the 
labor contractus a guide after 
directions for p\aceineiH_ from 
instructor and handout 

OK-6 

\J , ■ 

3. List In proper order ]:he steps 
to be taken when applying for^ 

^ employment 
"APL - OK-5, T-25 



Learner 
Activity 




1. Class participation 
^ terms found in a 
labor union 
contract. Question 
. and answer session 
conducted .ty 
instructor 



ERIC 



2, -Type a one-page 
manuscript 
accordin;^ to 



Progress 



la. Copy of a labor union 

cqn tract 
lb. Dictionary 



1/ Observation by^ 
instructor 



2a, Copy 6f labor union/ 

contract 
2b. Typewriter;, paper 
directioijfi from i2c.' Handout 
instructor 



r 

2/ ^Check by teacVr 



3a, Make notes as 
guest speaker from 

4 

local industry 
(personnel offi- 
cer) gives talk | 
on the stiqps to 
take when applying 
for employment ^ 
3b • Review bct^klet 
'^wit)! iHstructor 
entitled "How to-pre- 
pare yourself for job 



3a. Personnel officer from '3. Observation 
■ ^TVA 

3b. Chalkboard, paper, pencils 
3c. Booklets 



Competency-based Adult Vocational Education pfoject 

1 • ■ ' ' • • . ' INSTRtolONAl PLANNING SHEET 



Course! * Typing II Refresher (Continued) 
Broad Vocational Objective: Typing manuscriptB 



Instructo r Cathy Clement 




Specific Knowledge 
and Skills 



4. Arrl|e and type in one-page 
manuscript fori the' notes taken. 
" from pre'ijlous exercise .* 
OK-5/P25 



: FRir 



learner 
Activity ' 



4. Compose .notes ' 
and type in logi- 
'cal order a one- 
page' manuscript 



Resources 
(Media and Materials) 



Progress- 
Check 



4a. ^ Sample manuscripts 

4b. Typewriter 

4c. Correction fluid, paper 



4. Check by 
instructor for 
95^ accuracy. 



"1 



4? 
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Form 1 • ■ ■ . INSTRUCTIONAL; PLANNING SHEET 



^ Courge; • Radio Repaii 



Instructo r Johnny H. Spears 



Broad Vocational Objective': Given a TV sfet with a faulty feed through capacitor, necessary tools and 
equipment, check and replace capacitor 



Specific Knowledge 
and Skills 



I. Use of manufacturers' specifi- 
cations 



2, Use of multimeter 



3. Read and use indexes 
' APL CR-6, T-i ' 



.4. Identify price and quality of 
Replacement 
.APL CE-7, T-2 



^0 



ERIC 
I 



LfiKner 
ASrity 



1... Learner checks feed 
through capacitors 
• according to manu- 
facturers specifi- 
cations 

2, Learner uses multi- 
meter to check re- 

' slstance and 
voltage of feed 
through capacitor 

3. Learner locates 
replacement part 
number 

4a. Learner prices 

replacement parts 
4b. Learner practices 

procedures 
4c, Learner performs 



Resources 
(Media and Materials) 



1. Manufacturers' 
specifications ^ 



2.' Multimeter 




3i Manufacturers'' specifi- 
cations ' 



4. V^'lholesale and retail 
pricing guide 



Progress 
Check 



1. Instructor check 



2, Instructor check 



3. Instructor check 



1 4. 'instructor check \ 



COMPETENCY BASED ADULT VOCATIONAL EDUCATION PROJECTyC 
* FINAL WORKSHOP 
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TIME 



SESSION 



MATERIALS . 



STAFF 



9:00 ,Welcome 

9:15 APL Survey Test 



Test, pencils 



Dr. Richard Baker 
Dr. Norma Brewer 



10:00 



BREAK 



10:15 State of the Art 

10:45 Discussion on Infusion 

11:00 Self-evaluation on APL 

understanding 

11:15 Explain aftertioon 

activities 



APL Educator 
Competency forms 



Mrs« Margaret Peters 
Dr. Norma Brewer 
Dr. Norma Brewer 

Dr« Norma Brewer 



11:30 



1:30 




3:30-^ 



LUNCH 



Dr. Harry Frank 
Mr. Bill Cl^ayton 



Presentations 



/Video tape 



Group 



Evalu^ion of the '"^ p v; ;l' ; .Ev^ 
Ciie^c-oil? 



Group 



'uriefK-oui?/-vi^..- ^; V/ Travei -forms 

\' '• • on* the :^ck^cklJ^^^^^''i > * " t'' '-'^ . 



Mrs. Margaret Peters 



•7 



12 7 



